
Абай атындағы ҚазҰПУ Хабаршысы «Филология ғылымдары» сериясы, №3 (85), 2023 ж. 

0   

ISSN 1728-7804 

Абай атындағы Қазақ ҧлттық педагогикалық университеті 

Казахский национальный педагогический университет имени Абая 

Abai Kazakh National Pedagogical University 
 

 
 

 

 

 

 

 

 

 

 

 

ХАБАРШЫ 

ВЕСТНИК 
 

«Филология ғылымдары» сериясы 

Серия «Филологические науки» 

Series «Philological sciences» 

№ 3(85), 2023 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Алматы 



ВЕСТНИК КазНПУ им. Абая, серия «Филологические науки», №3(85), 2023 г. 

1   

Абай атындағы Қазақ ҧлттық педагогикалық университеті 

Казахский национальный педагогический университет имени Абая 

Abai Kazakh National Pedagogical University 

 
 

 

 

 

 

 

 

 

 

 

 

ХАБАРШЫ 

ВЕСТНИК 
«Филология ғылымдары» сериясы 

Серия «Филологические науки» 

Series «Philological sciences» 

№ 3(85) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Алматы, 2023 



Абай атындағы ҚазҰПУ Хабаршысы «Филология ғылымдары» сериясы, №3 (85), 2023 ж. 

2   

Абай атындағы 

Қазақ ҧлттық педагогикалық университеті 

 

ХАБАРШЫ 

«Филология ғылымдары» сериясы 

№3(85), 2023 ж. 

 

Шығару жиілігі – жылына 4 нӛмір. 

2000 ж. бастап шығады. 

 

Бас редактор: 

филол.ғ.д., проф.  С.Д. Абишева 

 

Бас ред. орынбасары: 

PhD, аға оқытушы А.А. Найманбаев 

 

Ғылыми редактор: 

PhD, қауымд.проф.м.а. Д.А. Сабирова 

Редакция алқасы: 

филол.ғ.д., проф. А.В. Танжарикова, 

филол.ғ.д., проф. Б. Әбдіғазиҧлы, 

пед.ғ.д., профессор, ҚР ҰҒА корр.-мүшесі 

Ф.Ш. Оразбаева, 

филол.ғ.д., проф. Н.Ә. Ильясова, 

филол.ғ.д., проф. М.Ш. Мусатаева, 

филол.ғ.д., проф. Қ.Ӛ. Есенова, 

филол.ғ.к., доц. А.Д. Маймакова, 

PhD, аға оқытушы Н.Н. Конкабаева 

филол.ғ.к., қауымд. проф. С.А. Жиренов, 

филол.ғ.к., доц, М.Әуезов атындағы Әдебиет 

және ӛнер институты С.В. Ананьева, 

филол.ғ.д., проф., әл-Фараби атындағы ҚазҰУ 

Б.У. Джолдасбекова, 

филол.ғ.к., доц., А. Байтұрсынов атындағы 

Тіл білімі институты   А.М. Фазылжанова, 

PhD докторы, проф. И.З. Белобровцева 

(Эстония), 

филол.ғ.д., проф. Е.В. Казарцев (Ресей), 

филол.ғ.д., проф. А.К. Киклевич (Польша), 

филол.ғ.д., проф. Г.Л. Нефагина (Польша), 

проф. Нонако Сусуму (Жапония), 

PhD, проф. Роллберг Петер (АҚШ), 

PhD, проф. О.М. Табачникова 

(Ұлыбритания), 

филол.ғ.д., проф. Тҥркмен Фикрет (Түркия), 

филол.ғ.д., проф. Л.Л. Шестакова (Ресей). 

 

Жауапты хатшы: 

PhD, қауымд.проф.м.а. С.К. Серикова 

 

Техникалық хатшы: 

филол.ғ.к., аға оқытушы М.М. Хавайдарова 

 

© Абай атындағы Қазақ ұлттық 

педагогикалық университеті, 2023 

 

Қазақстан Республикасының 

Мәдениет және ақпарат министрлiгiнде 

2009 жылы мамырдың 8-де тiркелген  

№10109-Ж 

 

Басуға 31.10.2023 қол қойылды. 

Пiшiмi 60х84 1/8. Кӛлемi 15. е.б.т. 

Таралымы 300 дана. Тапсырыс 51. 

050010, Алматы қаласы, Достық даңғылы, 13. 

 

Абай атындағы ҚазҰПУ 

Абай атындағы Қазақ ұлттық 

педагогикалық университетiнiң 

«Ұлағат» баспасы 
 

МАЗМҦНЫ 

СОДЕРЖАНИЕ 

CONTENT 

 

ТІЛ БІЛІМІ 

ЛИНГВИСТИКА 

LINGUISTICS 

 

Егизбаева Н.Ж., Тәубеева Ә.Т.
 
Етістің функционалды 

грамматика категорияларымен байланысы..........................
 

Егизбаева Н.Ж., Тәубеева Ә.Т.
 

Связь залога с 

категориями функциональной грамматики 

Yegizbayeva N.Zh.,
 
Taubeyeva A.T.

 
Сonnection of voice 

with functional grammar categories
 

 

Елмуратова С.А., Алламуратова Г.Ж. Проблемы 

выделения основной единицы словообразовательной 

системы и описания словообразовательного значения....... 

Елмуратова С.А., Алламуратова Г.Ж. Сӛз қабылдау 

жүйесінің негізгі бірлігін анықтау мәселелері және сӛз 

қабылдау мәнін сипаттау мәселелері 

Елмуратова С.А., Алламуратова Г.Ж. Сhallenges in 

identifying the fundamental unit of word-formation system 

and exploring word-formation meaning 

 

Есенова Қ.Ӛ. Пандемия кезіндегі теле-радио дискурсы: 

метафоралардың тілдік репрезентациясы............................. 

Есенова К.У. Теле-радио дискурс во время пандемии: 

языковая репрезентация метафор 

Yessenova K. Тv-radio discourse during the pandemic: 

linguistic representation of metaphors 

 

Муратбаева И.С. Реформы казахской письменности: 

диахронический экскурс......................................................... 

Муратбаева И.С. Қазақ жазуының реформалары: диах-

рондық экскурсия 

Muratbayeva I. Reforms of kazakh writing: a diachronic 

digression 

 

ӘДЕБИЕТТАНУ 

ЛИТЕРАТУРОВЕДЕНИЕ 

LITERARY STUDIES 

 

Белобровцева И.З. Георгий Адамович – mortus и 

vivus.......................................................................................... 

Белобровцева И.З. Георгий Адамович – mortus және 

vivus  

Belobrovtseva I. Georgy Adamovich – mortus and vivus  

 

Костюхина М.С. Печатный календарь и литература: от 

догмата к оксюморону............................................................ 

Костюхина М.С. Баспа күнтізбесі мен әдебиеті: 

догмадан оксюморонға дейін 

Kostyukhina М. Рrinted calendar and literature: from dogma 

to oxymoron 

 

 

 

 

 

 

 

 

 

 

5 

 

 

 

 

 

 

 

 

12 

 

 

 

 

 

 

 

 

 

19 

 

 

 

 

 

 

27 

 

 

 

 

 

 

 

 

 

 

 

 

36 

 

 

 

 

 

44 

 

 

 

 



ВЕСТНИК КазНПУ им. Абая, серия «Филологические науки», №3(85), 2023 г. 

3   

Казахский национальный 

педагогический 

университет имени Абая 
 

ВЕСТНИК 

 

Серия «Филологические науки» 

№3(85), 2023 г. 

 

Периодичность – 4 номера в год. 

Выходит с 2000 года. 

 

Главный редактор: 

д.филол.н., проф. Абишева С.Д. 

Зам. гл. редактора: 

PhD, ст.препод. Найманбаев А.А. 

Научный редактор: 

PhD, и.о.ассоц.проф. Сабирова Д.А. 

 

Члены редколлегии: 

д.филол.н., проф. Танжарикова А.В., 

д.филол.н., проф. Абдигазиулы Б., 

д.пед.н., проф., член-корр. НАН РК 

Ф.Ш. Оразбаева, 

д.филол.н., проф. Ильясова Н.А., 

д.филол.н., проф. Мусатаева М.Ш., 

PhD, ст.препод. Конкабаева Н.Н., 

к.филол.н., ассоц. проф. Жиренов С.А., 

к.филол.н., доц., Институт языкознания 

имени А. Байтурсынова 

Ананьева С.В., 
д.филол.н., проф., КазНУ имени аль-Фараби 

Джолдасбекова Б.У., 

к.филол.н., доц., Институт литературы и 

искусства имени М.О.Ауэзова 

Фазылжанова А.М., 

PhD доктор, проф. Белобровцева И.З. 

(Эстония), 

д.филол.н., проф. Казарцев Е.В. (Россия), 

д.филол.н., проф. Киклевич А.К. (Польша), 

д.филол.н., проф. Нефагина Г.Л. (Польша), 

проф. Нонако Сусуму (Япония), 

PhD, проф. Роллберг Петер (США), 

PhD, проф. Табачникова О.М. 

(Великобритания), 

д.филол.н., проф.  Туркмен Фикрет 

(Турция), 

д.филол.н., проф. Шестакова Л.Л. (Россия), 

Ответственный секретарь: 

PhD, и.о.ассоц.проф. Серикова С.К. 

Технический секретарь: 

к.филол.н., ст.препод. Хавайдарова М.М. 

 

© Казахский национальный 

педагогический университет им. Абая, 2023 

Зарегистрировано 

в Министерстве культуры и информации 

РК 

8 мая 2009 г. №10109-Ж 

Подписано в печать 31.10.2023. 

Формат 60х84 1/8. Объем 15. уч-изд.л. 

Тираж 300 экз. Заказ 51. 

050010, г. Алматы, 

пр. Достык, 13. КазНПУ им. Абая 

Издательство «Ұлағат» 

Казахского национального педагогического 

университета имени Абая 

Сатуова Ж.Т., Ибраева
 
А.Д. Балалар әдебиеті: баспа 

ісіндегі қиындықтар мен жетістіктер.................................... 

Сатуова Ж.Т., Ибраева
 

А.Д. Детская литература: 

проблемы и успехи в издательстве 

Satuova Zh., Ibraeva А. Сhildren's literature: problems and 

successes in publishing 

 

Табачникова О.М. Ахиллесова пята русской 

интеллигенции (Чеховские мотивы в фильме Георгия 

Данелия "Осенний марафон")................................................ 

Табачникова О.М. Орыс зиялыларының ахиллес ӛкшесі 

(Георгий Данелияның «Күзгі марафон» фильміндегі 

Чехов мотивтері) 

Tabachnikova O. The Achilles heel of the Russian 

intelligentsia (Chekhov's motifs in Georgy Danelia's film 

«Autumn Marathon») 

 

ПЕДАГОГИКА МЕН ӘДІСТЕМЕ МӘСЕЛЕЛЕРІ 

ПРОБЛЕМЫ ПЕДАГОГИКИ И МЕТОДИКИ 

PROBLEMS OF PEDAGOGY AND 

METHODOLOGY 

 

Жаңабекова А.Ә., Пірманова К.Қ. Абай Құнанбайұлы 

тілінің жиілік сӛздігі: әдістемені әзірлеу және негізгі 

нәтижелер................................................................................. 

Жаңабекова А.Ә., Пірманова К.Қ. Частотный словарь 

языка Абая Кунанбайулы: разработка методологии и 

ключевые результаты 

Zhanabekova A.A.,
 
Pirmanova K.K.

 
Frequency dictionary 

of the Abai Kunanbayuly language: methodology 

development and key results
 

 

Жәнгірова Н.Қ., Қалыбаева Қ.С. 4-сынып оқушы-

ларына мәтінмен жұмыста оқылым стратегияларын 

қолданудың маңыздылығы.....................................................
 

Жәнгірова Н.Қ., Қалыбаева Қ.С. Использование 

методики Г. Бегалиева и современных мультимедийных 

средств в обучении обособленным словам в рамках 

обновленного содержания образования (7 класс) 

Zhangirova N., Kalybayeva K. the use of g. begaliyev's 

methodology and modern multimedia tools in teaching 

individual words within the framework of the updated content 

of education (grade 7) 

 

Omarova M.,
 

Nurzhanova Zh. Using digital resources 

effectively in teaching a foreign language................................ 

Омарова М.Д., Нҧржанова Ж.Д. Шет тілін оқытуда 

цифрлық ресурстарды тиімді пайдалану 

Омарова М.Д., Нҧржанова Ж.Д. Эффективное исполь-

зование цифровых ресурсов при обучении иностранному 

языку 

 

 

 

 

 

50 

 

 

 

 

 

 

 

 

56 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

62 

 

 

 

 

 

 

 

 

 

 

70 

 

 

 

 

 

 

 

 

 

 

 

77 

 

 

 

 

 

 

 

 

 

 



Абай атындағы ҚазҰПУ Хабаршысы «Филология ғылымдары» сериясы, №3 (85), 2023 ж. 

4   

Abai Kazakh National Pedagogical University 

 

BULLETIN 

 

Chief Editor 
Doctor of Philology, Professor Abisheva S. 

 

Deputy Chief Editor 
PhD, senior lecturer Naimanbaev A. 

 

Scientific editor 
PhD, Associate Prof.  Sabirova D. 

 

EDITORIAL TEAM: 
Doctor of Philology, Assoc. Professor 

Tanzharikova A. 
Doctor of Philology, Professor – Abdigaziuly B. 

Doctor of Pedagogical Sciences, Professor, 
Corresponding Member of the National Academy of 

Sciences of the Republic of Kazakhstan 

Orazbayeva F. 
Doctor of Philology, Professor  Ilyasova N. 

Doctor of Philology, Professor 

Mussatayeva M. 
Doctor of Philology, Professor Essenova K. 

Candidate of Philology Science, Associate Professor 

Maimakova A. 
PhD, Senior Lecturer Konkabayeva N. 

Candidate of Philology Science, Assoc. Professor 

Zhirenov S. 
Ph.D. in Philology, Associate Professor, 

M.O.Auezov Institute of Literature and Art  

Ananyeva S. 
Doctor of Philology, Professor, Al-Farabi KazNU 

Dzholdasbekova B. 
Candidate of Philology Science, Associate Professor, 

A. Baitursynov Institute of Linguistics 

Fazylzhanova A. 
Doctor of Philology, Professor (Russia) 

Bakhtikireeva U. 

PhD, professor (Estonia) 

Belobrovtseva I. 
Doctor of Philology, Professor (Russia) 

Kazartsev E. 
Doctor of Philology, Professor (Poland) 

Kiklevich A. 
Doctor of Philology, Professor (Poland) 

Nefagina G. 
Master, Professor (Japan) Nonako Susumu 

PhD, Professor (the USA)  Rollberg Peter 
PhD, Professor (the UK)  Tabachnikova O. 

Doctor of Philology, Professor (Turkey) 

Turkmen F. 
Doctor of Philology, Associate Professor (Russia) 

Shestakova L. 

Executive Secretary 
PhD, Associate Prof. Serikova S. 

Technical Secretary 
Candidate of Philology Science, Senior Lecturer 

Khavaidarova M. 

©Abai Kazakh National Pedagogical  University, 

2023 

Registered in the Ministry of Culture and 

Information of the Republic of Kazakhstan 

 
8 May 2009 No10109-Zh/Ж 

Signed in print 31.10. 2023. 

 
Format 60x84 1/8. Volume 15. 

teaching and publishing lists. 
Number of copies 300. Order 51. 

 

050010, Almaty, Dostyk avenue 13, Abai KazNPU 
Publishing House ―Ulagat‖ of the Abai Kazakh 

National Pedagogical University 

Scliar-Cabral L. How to learn early literacy for reading and 

writing....................................................................................... 

Скляр-Кабрал Л. Оқу және жазу үшін сауаттылықты 

қалай ерте үйренуге болады 

Скляр-Кабрал Л. Как рано научиться грамоте для 

чтения и письма 

 

Суюнова Г.С. Практикоориентированность как основной 

принцип педагогического инжиниринга (на примере 

разработки рабочих тетрадей для уроков русского 

языка)........................................................................................ 

Суюнова Г.С. Педагогикалық инжинирингтің негізгі 

принципі ретінде тәжірибеге бағдарлану (орыс тілі 

сабақтарына арналған жұмыс дәптерлерін әзірлеу 

мысалында) 

Suyunova G. Рractice orientation as the basic principle of 

pedagogical engineering (using the example of developing 

workbooks for Russian language lessons) 

 

Тряпельников А.В., Яхненко В.В. Русский язык как 

родной (РКР): предлоги (наглядная семантизация 

смыслов пространственных предложно-падежных соче-

таний в обучении русскому языку иностранцев)................. 

Тряпельников А.В., Яхненко В.В. Орыс тілі ана тілі 

ретінде (ОАТ): демеуліктер (шетелдіктердің орыс тілін 

оқытудағы кеңістіктік демеулік-септік тіркестердің 

мағыналарын визуалды семантизациялау) 

Tryapelnikov A., Yakhnenko V. Russian as a native 

language (RNL): prepositions (visual semantics of the 

meanings of spatial prepositional-case combinations in 

teaching the Russian language to foreigners) 

 

 

 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

86 

 

 

 

 

 

 

 

 

 

96 

 

 

 

 

 

 

 

 

 

 

 

 

111 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Абай атындағы ҚазҰПУ Хабаршысы «Филология ғылымдары» сериясы, №3 (85), 2023 ж. 

86   

МРНТИ 14.07.09      10.51889/2959-5657.2023.85.3.012 

 

Scliar-Cabral L.
1
 

1
Federal University of Santa Catarina, Brazil, Honorary Professor, 

Leonorsc20@gmail.com 
 

HOW TO LEARN EARLY LITERACY FOR READING AND WRITING 

 

Annotation 

Author pays attention to the question of problem of learning early literacy for reading and 

writing among future readers. The main point is a development of critical thinking in the process of 

reading put by the author of the article. The author cosiders that best way is to concentrate efforts 

on the early literacy cycle, reformulating the methodology, investing in the educators‘ continuing 

education and creating pedagogical material, all three, based on the sciences advances that deal with 

verbal language: the neuroscience of reading, linguistics, psycholinguistics and neuropsychology, 

gives the examples of tasks for students due to author‘s system and their works. 

Keywords: literacy, reading, writing, critical thinking, education. 
 

Скляр-Кабрал Л.
1
 

1
Федеральный университет Санта-Катарины, Бразилия,  

Почетный профессор, 

Leonorsc20@gmail.com 
 

КАК НАУЧИТЬСЯ РАННЕЙ ГРАМОТНОСТИ ЧТЕНИЯ И ПИСЬМА 

 

Аннотация 

Автор в статье обращает внимание на проблему раннего обучения чтению и письму у 

будущих читателей. Основной момент – это развитие критического мышления в процессе 

чтения, заложенное автором статьи. Автор считает, что лучший способ – сконцентрировать 

усилия на раннем цикле обучения грамоте, переформулировать методологию, инвестировать 

в непрерывное образование педагогов и создавать педагогические материалы, все три из 

которых основаны на достижениях наук, имеющих дело с вербальным языком: неврология 

чтения, лингвистика, психолингвистика и нейропсихология. Также в статье приводятся 

примеры заданий для студентов авторского подхода и результаты их выполнения. 

Ключевые слова: грамотность, чтение, письмо, критическое мышление, образование. 
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ОҚУ ЖӘНЕ ЖАЗУ САУАТТЫЛЫҒЫН ҚАЛАЙ ЕРТЕ ҤЙРЕНУГЕ БОЛАДЫ 

Аңдатпа 

Мақала авторы болашақ оқырмандар үшін оқу мен жазуды ерте үйрену мәселесіне назар 

аударады. Мақала авторы үшін белгілеген оқу процесінде сыни тұрғыдан ойлауды дамыту 

басты мәселе. Автор ең жақсы жол – күш-жігерді ерте сауаттылық топтамасына бағыттау, 

әдістемені қайта тұжырымдау, үздіксіз мұғалімдер білімін инвестициялау және педагогика-

лық материалдарды жасау, олардың үшеуі де ауызша тілмен айналысатын ғылымдардағы 

жетістіктерге негізделген: неврология. оқу, лингвистика, психолингвистика және 

нейропсихология. Мақалада сонымен қатар авторлық тәсілді қолданатын студенттерге 

арналған тапсырмалардың мысалдары және оларды орындау нәтижелері берілген. 

Тҥйінді сӛздер: сауаттылық, оқу, жазу, сыни ойлау, білім. 

mailto:Leonorsc20@gmail.com
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Introduction. Reading and writing initial learning, more precisely of early literacy, in the cycle 

that comprises the 1
st
 and 2

nd 
years of Elementary School, is decisive to guarantee future critical 

readers, who will understand the texts circulating socially, as well as future writers, who will 

produce texts suited to their pragmatic intentions in the most diverse communicative situations. 

For obtaining this goal, early literacy policies should be based not only on the sciences findings, 

that deal with verbal language and its processing, such as reading neuroscience, linguistics, 

psycholinguistics and neuropsychology, but also on those, that deal with other signs systems, in 

particular, on semiology and, thus, successfully guiding the continuing educators‘ education, also, 

with the pedagogical material elaboration, indispensable for the project success. 

I will address the following topics: the main goal of an excellent early literacy for reading is 

ensuring future critical readers, who will understand the texts circulating socially; however, there 

are countless challenges to obtain such scope, among which the considerable words mass and new 

concepts with which the reader is faced at: the excessive lexical density exceeds the capacity of 

inferencing, an indispensable condition for constructing new senses. 

Furthermore, the information bombardment is such that the reader suffers an intoxication, 

making it difficult to establish priorities and to select, among the rubbish, what is important. It is no 

less difficult recognizing what is false (fake news) from what is true, given the technological arsenal 

used by public opinion manipulators for deceiving the unwary, the whole process denoted by the 

neologism ―infodemic‖. 

Another barrier is identifying the different voices inside the text (polyphony), sometimes with 

contradictory opinions. It is necessary not only identifying them, but also revealing the interests 

they represent. 

In order to reach such proficiency, it is necessary knowing what enables the learner the fast and 

automated identification of which, how many and how the invariant features of the Latin alphabet 

uppercase and lowercase letters are combined in each word; of what enables the learner mastering 

the written BP decoding rules, the fast and automated identification of the graphemes and their 

respective values (the phonemes in each word), synthesized into phonetic syllables: the phonetic 

mediation performs the phonemes into sound representations, so that the gestures of the articulatory 

task can be specified into phonetic syllables, activated in the mental syllabary. Then, the motor 

program activates the appropriate phonatory gestures muscles, including those necessary for the 

suprasegment attribution and the reader can ―hear‖ his own voice in his inner ―speech‖ (Vygotsky, 

2003 [1934]). Baddeley and Hitch (1974) agree with such proposal, in their working memory 

model, where the phonological cycle, also known as articulatory one, is responsible for acoustic 

verbal representations, that is, internal speech (Baddeley, 1992). However, an excellent early 

literacy for reading will also give rise for building the propositional sense of sentences, paragraphs 

up to reaching the whole text macrostructure, or essence, for looking at it critically.  

An excellent early literacy for writing should enable the writer‘s mastering of pragmatic 

knowledge, defining what he wants with the text, allowing him to choose the appropriate genre, 
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reaching the presupposed effects on its future reader and continually adapting the text register 

according to the future reader‘s sociocultural level to the communicative situation support. 

The writer should know how to define the message essence (macrostructure) he wants to 

transmit; how to write the plan guiding the ideas progression and paragraphing; which are the rules 

for converting phonemes into graphemes; how to use the syntax as well as punctuation for 

expressing his/her inner speech; finally, how to use metalanguage for self-monitoring (revision), 

correcting the flaws that occurred in the first version. 

Methodology 

1. Challenges to getting critical readers 

There are many barriers that readers face at for understanding what they read and, therefore, 

being able to assume a critical position. I will examine the main ones in the contemporary world, 

firstly, excessive lexical density. 

The pioneer in the lexical density discussion was M. Halliday (1989). But what is lexical 

density? It is a calculation that reveals a text informational load, obtained through the percentage of 

words whose stems are lexical over the total text words, that is, dividing the total number of words 

with lexical stems by the text total words and multiplying by 100. 

In Portuguese, words with lexical roots are nouns, adjectives, verbs (except the auxiliaries and 

the verb ‗ser‘ (to be) also functioning as copula) and adverbs. Words with purely grammatical roots 

are prepositions, conjunctions, pronouns and numerals. 

The articles are inflectional morphemes that cannot be considered roots and the interjections are 

units without a syntactic function, used for the expressive function, but such words are computed in 

the total, as well as the full confirmation pauses that occur in speech (right, OK?). 

Why is it very high lexical density a barrier to text comprehension? The excess of nouns, verbs, 

adjectives and adverbs implies another aggravating factor, the use of new words that do not appear 

in the reader's mental dictionary, requiring an extra processing effort that consists of conferring 

their meaning, based on inferences intra and intertextual, but, being excessive, it becomes almost 

impossible to make intratextual inferences, which hinders textual comprehension. 

Secondly, I will address the information bombardment through the media in the contemporary 

world. According to Saber (2006, p. 15), there are several phenomena resulting from the 

information bombardment today known as infodemic: overload, fatigue, and information 

intoxication, informational neurosis, cybernosis, informatosis and information addiction. 

Information overload means that the amount we are subjected to daily exceeds the capacity to 

absorb it and thus being processed by cognition, to transform it into knowledge, which leads to 

action. The expression was coined in 1970 by Alvin Toffler, later developed in a book, translated 

into Portuguese (Toffler, 1998). 

We are disoriented, every time we carry out any search on the Internet, with the hundreds of 

thousands of information available, but worst of all are the fake news, manipulated by criminal 

groups, which convey untruths, destroy reputations and even cause genocide. I will deal, below, 

with one of the greatest difficulties with which the reader faces at, for a critical posture. 

2. Polyphony: the implied voices 

To understand a text, it is necessary identifying the various voices that compose it, with what 

they think and they say. However, such a purpose is very complex, since, in general, there are 

several explicit and implicit authors, which I will exemplify in the small text ―Condemned by the 

Church‖ (Tendler, 1999) and which are: the vehicle, the main author, the authors (who may be 

institutions) that he cites explicitly or implicitly. 

See the definition of polyphony: 
Polyphony is the coexistence possibility of several voices in the same text, namely, the author's voice, the voice(s) 

of author(s) quoted directly or paraphrased, the character‘s voice with direct or implied quotes. It is important the 

reader‘s knowledge for identifying the authorship of the various voices and how to position himself critically in relation 

to each one of them. This ability is fundamental for preventing students to be manipulated and, so, exercising their 

freedom to choose the ideas that seem most true to them. (Scliar-Cabral, 2010, p. 46). 
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When the citation is direct (between quotation marks) and, in the scientific text, obligatorily 

with the explicit source, with the author‘s name, year of publication and page number, detailed in 

the References, it is easy not only to recover the authorship, but also to verify if the citation has not 

been misrepresented or unduly emphasized, but this does not occur in most cases: the authorship is 

often difficult to identify, as I will exemplify in the following excerpt, ―Condemned by the 

Church‖: 
The Church used all its power and forced the US government to ban the use of embryonic stem cells at the 140-cell 

stage. Halacha (Jewish Law) does not object using such an embryo early stage. But as this stage it has the potential to 

become an embryo, the Church has forced the government to issue an injunction prohibiting the government funds use 

for this purpose. In the journal Science (December 10, 1999), the US government's final decision, based on guidance 

from the National Health Service, was published: "Deriving new cells from embryos will be prohibited." [On August 9, 

2001, US President George W. Bush finally authorized federal funding for embryonic stem cell research, but restricted 

it to 60 existing strains (Tendler, 1999)]. 

For working with polyphony, the first step is identifying the voices and what they said in the 

section ―Condemned by the Church‖, including the implicit ones: 

Voice 1, Rabbi Moshe D. Tendler: The Church used all its power and forced the US 

government to ban the use of embryonic stem cells at the 140-cell stage. 

Voice 2, the Church: forced the US government to ban the use of embryonic stem cells at the 

140-cell stage. 

Voice 3, the US government: banned the use of embryonic stem cells at the 140-cell stage. 

Voice 4, the Halacha (Jewish Law): does not object using such an embryo early stage. 

Voice 2, the Church: forced the US government to issue an injunction prohibiting the 

government funds use for this purpose. 

Voice 3, the US government: banned the use of government funds for the use of embryonic 

stem cells at the 140-cell stage. 

Voice 4, Science Magazine, December 10, 1999: The US government's final decision, based on 

National Health Service guidance, has been published: "Deriving new cells from embryos will be 

prohibited." 

Voice 3, US Government: Based on National Health Service guidance: "Deriving new cells 

from embryos will be prohibited." 

Voice 5, National Health Service: "Deriving new cells from embryos should be banned." 

Voice 3, US government: prohibits deriving new cells from embryos. 

Voice 6, George W. Bush: Authorized federal funding for embryonic stem cell research, but 

restricted it to 60 existing strains.  

Check it out: in a small passage, there are six voices, arguing about the same topic, some 

surreptitiously. Most quotations are indirect, that is, they are not as the alleged author pronounced 

or wrote them and, in most cases, without being introduced by a saying verb or clearly mentioning 

who said it. Being indirect, they are biased (not always intentionally) by the person‘s quoting, as it 

was the case with the rabbi, when he used the verb "forced". 

The successive insertion of citations makes the network more and more complex, preventing 

the authorship‘s voice recovery. Parodying, it is as if the author wrote: Bush was forced to approve 

the injunction (which was issued by the judge who was convinced by the senators) that were 

(convinced) by the Church. 

The example, if, on the one hand, shows how difficult it is working with the polyphony 

strategy, it shows, on the other hand, its usefulness, for better understanding the text texture, each 

one of the voices positions, allowing a critical reading. 

After having examined some of the challenges that teachers and students face at for achieving 

an excellent early literacy learning, I will discuss how to be a critical reader of texts that circulate in 

Brazil. 

3 How to become a proficient critical reader 

Since 2007, alarmed by the terrifying data on functional illiteracy, I have been researching how 

to eradicate it and I came to the conclusion that the best way is to concentrate efforts on the early 



Абай атындағы ҚазҰПУ Хабаршысы «Филология ғылымдары» сериясы, №3 (85), 2023 ж. 

90   

literacy cycle, reformulating the methodology, investing in the educators‘ continuing education and 

creating pedagogical material, all three, based on the sciences advances that deal with verbal 

language: the neuroscience of reading, linguistics, psycholinguistics and neuropsychology. I, then, 

created the Scliar Early Literacy System (SSA), from which I will extract some topics for 

subsequent arguments. 

With regard to early literacy for reading, the great revolution in my ideas occurred when I 

translated into Portuguese the neuroscientist Stanislas Dehaene‘s work (2012), the main ones, 

summarized below: 

– From reading neuroscience evidences, regarding its processing, the lowest level is the 

recognition of the invariant features forming the letters (in our case, belonging to the Latin script). 

– Letter is not synonymous with grapheme: the letter recognition, of how many and how its 

invariant features are combined, does not depend on the language that adopts a given system; 

therefore, the processes for recognizing them and the methods for the early literacy student to 

automate such recognition are the same for any learner whose languages adopt the same script, be 

they English, French, Portuguese, or Italian, for example. 

– The greatest difficulty in learning to recognize which, how many and how the invariant 

features that form the letters combine lies in that the vision neurons have not been biologically 

programmed to recognize the differences in the features direction, a recognition that is essential for 

distinguishing several letters to each other. This happens with letters like b, d, p, q. 

In early literacy for reading, therefore, an epigenetic change is imposed, which only occurs with 

the systematic neurons teaching-learning, called by Dehaene (2012), neuronal recycling. 

– The grapheme is a construct of a more abstract nature than the letter one, indissolubly 

associated with the phoneme, to which it is converted in reading, both with the function of 

distinguishing meanings, in the written and oral word, respectively. 

As written Brazilian Portuguese (BP) is quite transparent for reading, many graphemes will 

always be converted (Scliar-Cabral, 2003) to a single respective phoneme, as is the case of <p>, 

whose value is always /p/, or of <ss>, whose value is always /s/. 

Other conversions will be dependent on the graphemic context, such as <c> before a posterior 

or anterior vowel, as in <cacei> ((I) hunted), converted into /ka´sej/ (observe that the letter is ―c‖ is 

the same in both syllables, but the grapheme value is different, since the first one /k/ is before a 

posterior vowel /a/, while the second /s/ is before an anterior one /e/. 

Conversions may also be dependent on the metalanguage and/or on the morphosyntactic and 

semantic context, such as the conversion of the first grapheme <o> into /ɔ/, in the word <gosto> 

(verb), taken from the sentence ―Eu gosto de música‖ (I like music), or into /o/, in the word <gosto> 

(noun), taken from the sentence ―O gosto por música‖ (music taste). 

While in the SSA, neuronal recycling is worked at the moment when, under the educator's 

commands, the child follows the letter's lines with his/her index finger, the recognition of the 

grapheme occurs simultaneously when the child emits the sound that performs the phoneme 

represented by the grapheme (phonemic awareness). We give an example of how neuronal 

recycling, phonemic and phonologic awareness work: 

Results. 

 

Table 1. UNIT 3: VIVI, VOVÓ EVA E FAFÁ (Vivi, Grand-mother Eve and Fafá) 

F f   FAVA   fava 

Ô ô  VOVÔ  vovô 

Ó ó  VOVÓ  vovó 
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Á á   FAFÁ  Fafá 

3 
Source: Scliar-Cabral, 2020b, p. 13. 

The child looks at page 13 of Scliar-Cabral (2020b) and the teacher gives the following 

instruction, pointing to F, on the blackboard, without saying the letter name, in the word FAVA 

(bean pod): 

 ―Start from top to bottom, following the line of the letter with the index finger and then lift the 

finger twice, following the two lines from left to right‖ (neuronal recycling), ―always saying the 

sound [fff], lower lip against upper teeth, blowing.‖ The last teacher‘s command is working on the 

relationship between the grapheme and the phoneme, that it represents, because the child emits the 

sound and listens to it, thus performing the phoneme, to which he/she does not have direct access 

and, consequently, developing phonemic awareness. The teacher continues: 

―So, let's remember‖ (pointing to A, on the blackboard, at the word FAVA), ―continue to follow 

the line of the letter with the index finger, on page 13. The finger, instead of starting from the top, 

starts from the bottom: we go up the road and, at the top, we go down, always saying [aaa], but 

there's a little bridge in the middle, isn't there?‖ 

From that moment on, the teacher will also develop phonological awareness, as he will work 

with syllable recognition: ―Let's trace the two letters‖ (pointing to FA, on the blackboard) ―and read 

the entire first little piece FA. Then, with the index finger, scroll‖ (pointing to the letter V, without 

saying the letter name), ―from top to bottom and from bottom to top, while saying the sound [vvv]‖ 

(lip bottom against top teeth, blowing). ―Tracing the last two letters, we form another little piece, 

saying the whole syllable [va]‖. 

The following teacher‘s command is: ―Read aloud the whole word, on page 13, as fast as 

possible‖ (pointing to FAVA). Reading the words very quickly, without hesitating, is a condition to 

understand what the person reads, since the processing result remains for a very short time in the 

working memory: 

The teacher starts, from the beginning of early literacy for reading, attributing the word stress. 

The command is: ―Now, read FAVA, clapping your hands harder on the penultimate syllable and 

weaker on the last bit.‖ 

I choose the keywords in which the stress pattern of the written word occurs in written 

Portuguese, that is, words ending with the graphemes <a>, <o> or <e>, without any graphic 

suprasegment, which must be read as paroxytones (with the strongest stress on the penultimate 

syllable). For example, ―fava‖ (bean pod), ―ovo‖ (egg), ―vive‖ ((he) lives). 

Note that the most frequent nouns, adjectives and verb forms in written Portuguese fall within 

this rule, which also includes those ending with the graphemes <a>, <o> or <e>, followed by the 

grapheme <s> and those ending with the graphemes <a>+<m>, <e>+<m> or by <e>+<n>+<s>. For 

example, ―favas‖ (beans pod), ―ovos‖ (eggs), ―vives‖ ((you) live), ―lavam‖ ((they) wash), ―vivem‖ 

((they) live), ―homens‖ (men). 

So, finishing the written word recognition teaching, the teacher works with the word stress 

attribution, saying: ―Now, read FAVA, clapping your hands harder on the penultimate syllable and 

weaker on the last bit.‖ 

I don't have space to expose all the activities developed by the SSA to reach a critical reader‘s 

proficiency, in the 1
st
 year of Elementary School. Therefore, I will just name them: plays to develop 

the ability to discriminate and produce the sounds that perform the phonemes, whose graphemes are 

being studied; Arabic numerals recognition; pre-reading, for previously developping new concepts 

that will appear in the narrative; interactive reading by students and teacher of the chapter that 

integrates the narrative Aventuras de Vivi (Vivi’s Adventures), Livro 1 (Scliar-Cabral, 2020a), when 

the students, in chorus, read what is bolded and the teacher, the remaining words; teacher‘s chapter 
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expressive reading aloud; textual comprehension and inferences; assembling and reading sentences 

with mobile cards; identification of unstressed monosyllables and disyllables (clitics). 

4. How to become a proficient text producer, included in the information society 

The challenge ahead is enormous: making your students text producers, included in the 

information society, so that they can express themselves, writing adequately, reaching the pragmatic 

ends they themselves propose, when using the written modality. 

It starts with the fact that, in reading early literacy (1
st
 year), your student already had the 

letters, words and text in front of him/her and it is a matter of learning to recognize them, for 

understanding the text. For writing, he/she is in front of a blank sheet! 

Why do we start early literacy with reading? Because there is no output (in this case, written 

production) without input (in this case, reading). This input involves perceptive processes, 

necessary for one of the most important phases of writing, monitoring or revision: when writing, the 

individual needs to know how to read what he is writing. 

Furthermore, the processes involved in verbal production are of a much more complex nature 

than those linked to the recognition of verbal information. In written verbal reception (reading), the 

text is already in place. Producing a written text, however simple it may be, is up to the writer. This 

implies planning for what we are producing, the message (pragmatic intentions and/or rhetorical 

situation), what we are going to write (the essential concepts) and how we are going to write it, 

since there are several choices, that is, selections to be made, in which many determining factors 

interfere, such as: who we write for (public or private, status, cultural level, etc.), support used (cell 

phone, computer, paper, etc.). 

Our ability to understand written texts is far superior to the one needed for producing them. 

From your own experience, you know that you are able for understanding and reading, with 

pleasure, a book written by Hemingway, or a poem by Emily Dickinson. This does not mean that 

you are able for writing like these two authors, nor is such ability necessary to understand them. 

The pedagogical implication is that the level of complexity of the texts and even of certain 

types and genres that will be worked on in the classroom, not only because they are necessary, but 

because they are also within the students‘ cognitive reach should be appropriate to the range of their 

cognitive development. 

Therefore, the SSA chose the simplest genre to teach writing, the invitation card, starting with a 

joke. The teacher should print the following sentence, placing it inside a blank envelope and hand it 

to each student: ―Can you meet me here today to play ball?‖ 

Then, the teacher addresses the students: ―Imagine that you found this envelope under the door 

of your house. Now, open the envelope and read what's inside: it's an invitation, isn't it? We are 

going to divide the students into two groups, because we are going to play a game: 'How many 

errors did we find, from the envelope to what is written on the invitation?' The group that found the 

greatest number of errors wins.‖ 

Instructions for the game: Place the title at the top of the blackboard: Failures in an invitation 

(immediately below, in the first line, ―Group A‖ and in the second line, ―Group B‖; call two 

students, one to go by putting the dashes on the board and the other to go controlling the students 

who speak, who must raise their hand to speak, one at a time, start the vote, with the following 

command: ―Who found an error?‖ The student who puts the dashes, as a colleague raises the arm 

and finds an error, puts a straight line of squares, with the diagonal that marks 5, to the right side of 

the name of the respective group (A or B), on the blackboard. 

After no student wants to contribute, the result of the squares for each group follows: take the 

opportunity to exercise the multiplication table of five by the number of squares given to each 

group, placing the result after the equal sign, in each line. 

The errors found, from the envelope to what is written on the invitation, are: starting with the 

envelope, the receiver's name is missing and, on the back, the sender's one (because, otherwise, 

anyone opening the envelope might think that the invitation was for him). The invitation is missing 
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the place and date when the little friend wrote; the name of the invited person; the place where they 

will meet to play ball and the time of the meeting; the legible signature of the inviter and the 

confirmation request with the telephone number. 

When you get to the word ―today‖, explain to the children that words like ―today‖, ―tomorrow‖, 

―yesterday‖, when you write to someone who is not with you and you don't put the date, mean 

―never‖! The same goes for the word ―here‖, because if you are not with the person, how will you 

know what he is pointing to?‖ 

Finally, complete: ―When we write to someone who will read what we have written, in a 

different place and time, we will have to answer the questions‖: 

- What am I going to write about and what do I want from the person I'm writing to? 

- What's the best way? Is it an invitation? Is it a warning? Is it to tell a story? 

So, before I write, I better make a list of everything I have to follow to get what I want, that is, a 

PLAN. 

I give an example of how to obtain the proficiency of a writer included in the information 

society, with Unit 3. Vivi, Juju and Fafá in Uruque. 

The teacher addresses the students: ―Let's learn to write messages, letters, stories in a very 

beautiful handwriting. All ready? First let's remember what we learned in the last class‖. 

L l,  A a,  O o;, lavava; Ava  

-Olá! Ivo 
(L l, A a, O o; (I) used to wash; Ava, Hi!, Ivo) 

The child is in front of the lined sheet where it is written ―Unit 3. Vivi, Juju and Fafá in Uruque: 

Calligraphy‖, equipped with a pen or pencil. Then the teacher says: 

―How about starting by saying the sound: say [l]‖ (pronounce it by placing the tip of the tongue 

against the gum protrusion and the air vibrating on the sides of the tongue, inside the mouth); ―then, 

in the dotted lines, draw a curve almost at the top, from left to right and, at the top, make a loop 

from right to left, drawing a curve to the bottom and make another loop. We end with a really big 

tilde from left to right. Next, let's remember the same letter in lowercase.‖ And so, children will 

remember all the conversions of phonemes into graphemes and the respective performing in 

cursive, including the keywords that were worked on in Unit 2. 

The new conversions of phonemes into graphemes and the respective performing in cursive, 

including the keywords are: 

M m, E é, N n, U u; Mané, Eva, Nina, 

Uma, uva 
(M m, É é. N n, U u; Mané, Eve, Nina, a, grape) 

The teacher then says: ―We can now start with the capital letter, pressing the two lips and the 

air vibrating in the nose, saying [m]‖ (point to M). ―In the dotted lines, draw a capital letter, 

starting at the top, from left to right, a little cane, which then descends in an inclined straight line. 

We go up the same slanted straight line to the top, sticking one more cane and then another, which 

ends with a small turn to be able to connect to the letter that comes after. Repeat the stroke of the 

capital letter throughout the line, saying [m]‖. 

After working on all the new conversions, the activities involve playing to develop the ability to 

discriminate and produce the sounds that perform the phonemes converted into graphemes, 

performed by cursive letters, which are being studied; pre-reading, to previously work on the new 

concepts that will appear in the narrative ―Vivi, Juju e Fafá em Uruque‖ (―Vivi, Juju and Fafá in 
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Uruque‖) that integrates the book Aventuras de Vivi no Mundo da Escrita (Vivi’s Adventures in the 

World of Writing, SCLIAR-CABRAL, 2019); the teacher‘s expressive reading; textual 

comprehension and inferences (these last activities, to consolidate and expand more and more, the 

reading competence).  

Next, how the competence to produce a text is developed. The teacher instructs: ―You will take 

a blank sheet and leave a margin of 1/3, to the left of the sheet (it means that you will divide the 

sheet into three equal columns, leaving the 1
st 

blank and only writing in the other two columns). 

Now, you can write the invitation, following the Plan. The margin on the left is reserved for 

corrections that you will learn to make in the next class‖. 

Discussion. As can be seen, in early literacy for writing, the last stage consists of developing 

monitoring, so that the child learns to correct what he has written. 

The SSA, however, in addition to teaching early literacy for reading and writing, promotes 

Integral and Integrated Education. The child‘s development as a whole is not neglected: body and 

mind, affectivity, aesthetic expression, sociability are improved through physical education, 

fictional and factual narratives, drawing, music, dance, theater and a lot of poetry. Integrated 

education provides for the incorporation of content from other disciplines, such as mathematics, 

natural and social sciences, and special care is given to learning other signs systems within society, 

such as reading maps, graphs, traffic signs and even Braille (multiliteracy). A central role is played 

by environmental education and school-family-community integration. 

See below the invitation that Davi, a seven-year-old child, in the 2
nd

 year of Elementary School, 

in São José da Laje, AL, wrote, following the Plan. 

 

 
 

Table 2. Invitation prepared by Davi (7 years old, 2
nd 

year,Elementary School). 

Translating it into English: 
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São Jose 27/09/2021 

Caio, 

Can you come to a pool party? The address is street: Azul do Tubarão On 13:00 o´clock on 

12/10/2021 

The number for confirmation is: 0812/0004 

Hug 

Davi Lucas. 

Conclusion. I set out to demonstrate that an excellent reading early literacy aims at building 

critical readers, able for understanding texts that circulate socially and at training proficient writers, 

included in the information society. 

However, there are countless challenges to obtain such a scope, among which, the considerable 

mass of new words and concepts that the reader is faced at: the excessive lexical density exceeds 

the inference ability, an indispensable condition for constructing new senses. 

Information overload exceeds the ability to absorb it, preventing processing by cognition, for 

transforming it into knowledge, which leads to action: infodemic leads to fatigue and information 

intoxication, informational neurosis, cybernosis, informatosis and information addiction. 

I examined, in depth, one of the greatest difficulties faced at by the reader, for a critical stance, 

polyphony, as it requires identifying the various voices that compose the text and what they think; 

such voices can be explicit or implicit, in addition to the successive insertion of quotations making 

the network increasingly complex and preventing the authorship‘s voice recovery. 

To face at such problems, the best way is concentrating efforts on the early literacy cycle, 

reformulating the methodology, investing in the continuing educators‘ education and creating 

pedagogical material, based on advances in the sciences of verbal language: neuroscience of 

reading, linguistics, psycholinguistics and neuropsychology. So, I created the Scliar Early Literacy 

System (SSA) and exemplified how it is applied to form a proficient critical reader and how to form 

a proficient writer, included in the information society. 
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ПРАКТИКООРИЕНТИРОВАННОСТЬ КАК ОСНОВНОЙ ПРИНЦИП 

ПЕДАГОГИЧЕСКОГО ИНЖИНИРИНГА (НА ПРИМЕРЕ РАЗРАБОТКИ РАБОЧИХ 

ТЕТРАДЕЙ ДЛЯ УРОКОВ РУССКОГО ЯЗЫКА) 

 

Аннотация 

Педагогический инжиниринг в современном педагогическом вузе выступает как важный 

процесс его жизнедеятельности, предназначение которого – разработка, модернизация и 

рационализация процессов и технологий обучения. Автор статьи обосновывает положение о 

важности подобной работы, так как именно от используемых технологий обучения зависят 

эффективность, качество учебного процесса и успешность процесса подготовки обучаю-

щихся к профессиональной деятельности. Также автор раскрывает мысль о том, что 

преподавание теоретических дисциплин специальности должно сопрягаться с показом их 

места в том или ином школьном предмете, с показом методических аспектов их изучения. 

Подобная установка на практикоориентированность обучения характеризует современный 

педагогический инжиниринг и соотносится с направлениями и целями Стратегии развития 

ППУ. Автор ставит цель показать возможность соединять учебные занятия с поиском 

современных форм обучения.  

Для этого на примере разработанных студентами-филологами рабочих тетрадей по 

русскому языку он демонстрирует взаимодействие исследовательской работы студентов с 

изучаемым теоретическим материалом, пути его соединени с конкретными методическими 

вопросами. Таким образом, данная статья вносит определенный вклад в развитие идей 

педагогического инжиниринга. Описание путей работы по подготовке рабочих тетрадей по 

русскому языку с показом конечного результата определяет практическую значимость 

данной статьи.  

Ключевые слова: практикоориентированный, педагогический инжиниринг, методика, 

форма работы, рабочая тетрадь, взаимодействие  
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