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PERCEPTIONS OF LEARNERS ON TEACHING VOCABULARY THROUGH
COLLOCATIONS

Abstract

English as a foreign language is becoming more popular, and studies of it are becoming
more important. Collocations, which are common in ordinary English, are one essential subject to
consider. These structures are made up of words that are frequently combined with other words and
have a meaning that is not literal. Individuals who are studying English as a second language and
have acquired a specific level of competency were tested on their understanding of collocations in
this qualitative study. Even individuals who have mastered English have insufficient knowledge of
these structures; additionally, structures in the form noun + verb are more difficult to understand
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than structures in the form noun + noun. This research provides recommendations for further study
of English as a foreign language.
Keywords: collocations, foreign language, meaning, figurative meaning, literal meaning
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CO3 TIPKECTEPIHIH KOMEI'IMEH JIEKCUKAHBI OKbITY J1bl A¥bIJILHIbIH
TIVIIH YUPEHYIIIJIEPIH KABBIJIJIAYbBI

Axoamna

Kazipri Tanaa arpUIIIBIH TUTL HIET TUTI PETIHAE YaKbIT 6TKEH CailblH TaHbIMaa Ooya Tycyne
KOHE OHBI 3EPTTEYAIH MAaHBI3ABUIBIFEI apThI Keneai. KapamailbIM aFbUTIIBIH - TUTIHAE OKUi
KE3JIECETIH CO3 TIPKECTEPl MaHBI3AblI Macese OOoJbIN TaOblIaabl. by KypeuibiMaap kebiHece Oacka
CO3JICpMEH TIpKECIl, >KaHamMa MaFblHAHBI OULMIPETIH ce31epleH kacaiFraH. by 3eprreyne
arpUIINIBIH TUTIH EKIHIIN TUI peTiHAe YHpeHim, Oenrimi Oip KY3bIPETTUINK JCHTeiiHe ue OoJFaH
aJlaMIapIbIH CO3 TIPKECTEPiH TYCIHY JAeHreli Tekcepinai. TinTi aFbUIIIBIH TiTiH JKE€TIK MCHIEepreH
aJaMIapIblH J1a €o3 TIpKecTepl Typaybl OUTiMi >KETKUTIKCI3; COHBIMEH KaTap 3aT eciM + eTiCTIK
KYpBUIBIMIAPBIH TYCiHY 3aT eciM + 3aT eciM KYpbUIbIMIapblHa KaparaHaa KublHbIpak. COHBIMEH
Karap, Oyl 3epTTey XYMBIChl aFbUIIIBIH TUTIH MIET TiUTl pPeTIHAE 3epTTey Maceseci OOHbIHIIA
OipHelle YChIHBICTAp YCHIHA B
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BOCIIPUATHUE U3YYAIOIIUMHA AHT JIMUCKOT O SI3BIKA ITPU OBYUEHHUE
CJIOBAPHOMY 3AIIACY C IOMOIIIBIO CIOBOCOUYETAHUM

Annomayus

AHTIMICKUN SI3bIK KaK MHOCTPAHHBIA CTAHOBHUTCS BCE 0oJiee MOMYJISIPHBIM, U €r0 U3y4YeHUe
CTaHOBUTCS Bce Ooznee BaxHBIM. CIIOBOCOYETAHUS, KOTOPHIE pPACIPOCTPAaHEHBI B OOBIYHOM
AHTJIMMCKOM SI3BIKE, SBJISFOTCSI BOYKHBIM MPEIMETOM ISl PACCMOTPEHUS. DTU CTPYKTYPBI COCTOSAT U3
CJIOB, KOTOpBIE YaCTO COYETAKTCA C APYTMMH CJIOBaMH M HUMEIOT NpsMOe 3HaueHue. B stom
Ka4ueCTBEHHOM HCCJICIOBAHUH OBLIN MPOBEPEHBI JIFOIH, KOTOPhIE N3YYalOT aHTIUHCKHI KaK BTOPOM
SI3BIK U IPHOOPENH OMpeeNieHHbI YPOBEHb KOMIIETCHIINHY, HA TIOHUMAaHHUEe clloBocodeTaHui. Jlaxe
JIFOM, OCBOMBIIME aHTJIMHACKUI S3bIK, HMEIOT HEIOCTATOYHOE 3HAHUE ITUX CTPYKTYpP; KPOME TOTO,
CTPYKTYphl B (hOpMe CYIIECTBUTENBHOE + TJIaroil TPyAHEE IMOHATh, YeM CTPYKTYpbl B Qopme
CYIIECTBUTEIIBHOE + CYIIECTBUTEIbHOE. B JaHHOM HCCIEeIOBaHWM JaHbl PEKOMEHJALHNH IO
JAJbHEUIIEMY U3YYEHUIO aHTJIMMCKOTO S3bIKa KaK MHOCTPAHHOTO.
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Introduction. Collocation is defined as the use of two or more language units in the same
syntax with certain limitations and order [1]. Many researchers agree that the words used together
during teaching vocabulary, which is one of the most important aspects of language teaching,
should be taught together, and that collocational patterns are essential for fluency and natural
speech in any language. Because collocations are the foundations of fluency. Halliday defines
collocations as syntactic associations formed by a word with other words in which it can be used
together. When collocations are known, one does not have to deal with each word in the text
individually. In addition, collocations play a major role in transferring value and 70% of everything
read, written, spoken or heard is collocation words [2]. It is believed that collocational patterns are
difficult for foreign language learners for many reasons. These reasons; besides being figurative,
they also have a real meaning and cause ambiguity, many language learning materials do not
include these structures, and lastly, language learners do not know where and how to use them even
though they know the structures [3] Nesselhauf argues that there is a causality principle between
collocations. Collocations are illogical and uncontrollable. For the reasons stated, many foreign
language learners avoid using these structures even if they reach a certain level of proficiency in the
target language. This situation leads to the use of a simplified language. The fact that most of the
collocations are both literal and figurative makes it difficult for language learners to gain
competence in the use of these structures. One of the main reasons for this is the misinterpretation
of keywords. When faced with collocational structures, it is quite natural for language learners to
think about structures separately in their minds or to interpret them in real terms [3, 183-206]
According to Giora [3] literal meaning is the most well-known and the first meaning that comes to
mind when a word is heard or seen for the first time. The figurative meaning is the expressions that
the speaker uses different from the real meanings. Correct interpretation of figurative meaning is
possible by developing cognitive and linguistic abilities that support a more general understanding
of language [4]. The understanding of metaphor by native speakers and later learners is different
from each other. The main reason for this is that native speakers have been exposed to much more
interpretation of meaning and making sense out of context. It is thought that native speakers see
collocational structures as a single unit, and they accept the prominent figurative meaning
depending on the situation. Most language learners do not need to analyze since they directly learn
the meanings of these structures. In addition, while the acquisition of structures similar to the
structures in their own language is easy for those who learn the language later, some problems such
as mistranslation may occur in the acquisition of different and unknown structures.

Method. In this study, a descriptive research was conducted to determine the degree of
understanding of English collocations that can be used figurative and literal meanings. It helps to
investigate how familiar EFL learners are to collocational pattern in terms of teaching according to
the figurative and literal meanings of structures and their degree of difficulty. The openness test was
applied in the study. The purpose of the openness test is to evaluate how clear the figurative
meanings are by looking at the real meanings of the word groups. Since clarity is not a feature that
can be described in precise terms, the participants were asked how comprehensible the figurative
meanings of the structures were compared to their literal meanings. The data were listed and the
most easily found, easily found, hard to find and very difficult collocational patterns were
determined. According to the results, a total of 24 collocational patterns were selected, three of each
from name+noun structures and three each from names+action structures from each difficulty level.

Reserch results. As a result of the research, it has been revealed that collocational patterns
are not known enough by foreigners. Collocational patterns that are very meaningful and used
figuratively can cause confusion. Although they are frequently used in daily speech and written
language, being unfamiliar with these structures causes communication breakdowns and the
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inability to reach a competent level in the target language. Despite the fact that the learners of the
target language as a second language have higher motivation to learn the language and are
frequently exposed to many situations to learn the language, the fact that they do not know these
structures reflects the fact that these structures are not given sufficient importance in language
teaching. One of the aims of this study is to contribute to the field by ordering collocational patterns
according to the degree of difficulty and ease. The collocations can be added to language teaching
books as collocations, taking into account how foreigners interpret these structures. As Kovecses [8,
87-115] said, students' motivation to learn can be increased by giving both literal and figurative
meanings and establishing a connection between them. Because figurative structures reflect the
world of thought of individuals and societies. In this way, students' speech can be brought closer to
native speakers. In addition, teaching the use of collocational patterns as patterns or words with
other words will both prevent students from transferring from their mother tongue and enable them
to speak the language more fluently. Knowing with which structures to use collocational patterns
will provide natural language speech, while knowing and using the figurative meanings of these
structures will increase the self-confidence of language learners and prevent them from feeling
incomplete. Language learning will also be facilitated by the frequent use of collocational patterns
in the lessons. Because, as mentioned before, native speakers actually use many structures in
patterns without thinking. In this case, it is not possible to exclude these structures from the
curriculum when it is aimed to learn a language close to native speakers. While learners generally
agree on structures whose figurative meanings are very difficult to understand according to their
meanings, different situations have emerged in structures that are thought to be "very easy" or
"easy". While it cannot be decided how difficult some structures are, it has been seen that some
structures are not suitable for that group despite being included in a group with a majority of votes.
Conclusion. As a result of this study, the following conclusions and recommendations
emerged:
1. Multi-meaningful collocational patterns are not sufficiently known and used

even by those who speak English at an advanced level. For this reason, these structures
should be placed in the English language teaching curriculum by looking at their sequence
and frequency according to their ease of difficulty.

2. Since figurative collocations are frequently used in daily language and
learned as patterns, if they are known, they will both ensure fluency and increase the self-
confidence and language command of language learners.

3. Since collocational patterns and figurative structures reflect the culture and
mentality of a nation, their explanation and inclusion in language teaching programs will
increase student motivation and interest. While these structures are being taught, telling,
animating and including events from life such as the culture of daily speech, life styles and
customs of English will increase students' interest in both language and culture.

4. When responding to constructs, participants perceive these constructs more
easily when they encounter uses in their mother tongue or in a language they already know.
In this case, knowing the background areas of the students will facilitate the teacher and
accelerate the language learning of the students.

5. Special language teaching programs can be created for people learning
languages from similar cultures. Thus, separate programs are implemented for different
nations. In the courses, certain nationalities can be gathered in a class and the course can be
done by taking into account the background of the students. This will provide convenience
to both the teacher and the students, and time loss will be prevented.
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6. Since the context used in the teaching of collocations provides the formation
of meaning, structures should be taught by specifying the contexts and the environments that
can be used. Otherwise, structures may be perceived as isolated words and unnatural usages
may occur.

7. Giving collocational patterns in language lessons will enable knowing the
structures in which words are used together and transferring from the mother tongue will
decrease. In this case, creating a wide vocabulary by giving the patterns they are used
together while teaching the words will enable the students to have a wider perspective. In
addition, the creation of mind maps in teaching will facilitate the connection between
expressions and contribute to learning.

8.  While presenting collocational patterns in the lesson, it should be noted that they
are verbs or nouns, and it should not be forgotten that structures formed with nouns are
remembered more. More emphasis should be placed on the teaching of actions. The fact that
verbs are used together with many words and affect other structures in the sentence can be a
confusing element. Focusing on the syntax in English, it should be explained how the
structures as nouns or verbs affect them.

9. While preparing the resources for teaching English, attention should be paid to the
use of natural language, the inclusion of different uses of collocations in the resource, and
cultural elements. In addition, a comprehensive list of collocations can be made, and
grammatical and lexical dictionaries can be created to contribute to language learning.

The results of this study prove how important collocation patterns and figurative uses are in
English language and prove that learning these structures is essential for learning English in the full
sense. In order to contribute to the field of English as a foreign language, other collocational
patterns and their usage can be examined. Such studies will contribute to the more efficient teaching
of English and the spread of the English language to the world.
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BACTAYbBII CBIHBINITA TIJI BIJIIMIH OKBITY 9AICTEMECIHIH
MOCEJIEJIEPI

Anoamna

Makanana Ka3ak TUIiH OKBITY 9JICTEMECIHIH TapuXbl KOHE TUIII OKBITY/A KaHaMa eHOEKTep
MEH OTaHJBIK FalbIMAAPIBIH €HOEKTepl >XKaH-)KaKThl KapacThIpbliaabl. Kaszak TuTiH OKBITYABIH
MOceJIeCiH YJIbl aFapTylIbulap MEH FajbIMJap TEepeHJEeTe 3epTTeN, TUIAI MEHTepyliH OacThl
HBbICAaHJApbIH alKbIHIAAel. Ka3zak TidiHIH oaicTeMeciHe OalIaHBICTBI YKapbIK KOPTEH OKYJIBIKTap,
eHOeKkTep T OuUTIMIHIH OapiblK calallapblH KaMTH KNI, Ka3aK TiJd FBUIBIMBIH TEOPHSUIIBIK,
MPAKTUKAIBIK JKaFbIHAH epicTeTyre bIKman eTTi. Kaszak Tl calacklH 3epTTey TUIAI OKBITyFa
KaTBICTBI OM-MIKIpJIEpl 3epTTen-3epaeiieyal KakeT erenl. Makamanga Kazak Tul OUTIMIHIH
cayajapblH OKbITYFa OailIaHBICTBl aca KOPHEKTI TUIIII-FATbIMAAPABIH €HOEKTepl MEH TYKBIPBIMJIBI
oiyapbl KapacTelpbuiabl. Ti1 OUTIMIH OKbITYFa OaillaHbICTBl OKYIIBIHBIH Oislay KabOineTiHe, O11imM
Ma3MYHBIHA, TaKbIPBIIITHI MEHTEePTYIIH THIMIAI OAiC-TOCIAepiHe KOHLUT aydapbuiaibl. bacTtaysimn
CBIHBIN OKYIIBUTAPBIHBIH T MEHT€PY JIaFIbICHIH JAMBITY MEH KaJIbIITACTBIPY/IBIH MYMKIH/IIKTEpiHE
Tanaay Kypriziiei.
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