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EMERGENCY DISTANCE TEACHING: CHALLENGES AND OPPORTUNITIES

Abstract

On March 2020, the World Health organization declared COVID-19 a global pandemic.
Following the speed with which COVID spread to all parts of the world most governments around
the world, including Kazakhstan, authorized unprecedented social containment measures to stem
the tide. These measures among others required the temporary closure of educational institutions.
The Caspian Public University had to switch for distance-learning to enable students to complete
the 2019-2020 academic year. The unplanned, rapid, and uncertain duration of the approach
presented challenges at all academic levels. This article discusses results of a survey to collect
immediate data on how the rapid transition to distance learning impacted teachers and identify
challenges and opportunities for further teaching.

Keywords: distance learning, distance learning technologies, online learning, teacher's key
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IKCTPEHHOE JUCTAHIIMOHHOE OBYUYEHME: [TPOBJIEMbI U
BO3MOXHOCTH

Anunomayus
B mapre 2020 roma BcemmpHast opranuszanus 3apaBooxpaHeHust oOwsBmwia COVID-19
riobanpHOM MmaHaemMueil. YuutsiBasg ckopocTh, ¢ kotopoir COVID pacnpoctpaHmics mno Bcem
YacTsM CBeTa, OOJBIIMHCTBO TPAaBUTENBCTB IO BCeMy MHpYy, BkiIodas Kazaxcraw,
CaHKIMOHUPOBAIN OECHpeLEe/ICeHTHBIE MEpPbl COILMAIBHOTO CAEpPKUBAHUS, YTOOBI OCTAHOBUTH
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BOJIHY. OTU MeEpbl, Cpeau MpoYyero, TpeOOBajdM BPEMEHHOIO 3aKpPHITHS Y4YEOHBIX 3aBEICHMIA.
KacnuiickoMy rocynapCTBEHHOMY YHHUBEPCUTETY MPUILIOCH MEPEeUTH Ha JAUCTAHIMOHHOE
oOydeHue, 9To0bl cTyAeHTh Moriau 3aBepmuTh 2019-2020 yueOHbIN TOn. HeszamnaHupoBaHHBIH,
OBICTPBI W HEOMPEIEICHHBIN IO MPOJOJKUTEILHOCTA TOJXOMA CO3AaBall MPoOJIeMBbI HAa BCEX
aKaJeMHYeCKHX YpOBHsIX. B 3ToOl cTarbe oOCyXIaroTcsi pe3ysbTaThl ONpOca, HAMpPaBICHHOIO Ha
cOOp HEMOCPEACTBEHHBIX JaHHBIX O TOM, KaK OBICTPBIA MEPEexXo] K JAUCTAaHIIMOHHOMY OOYYCHHIO
MOBJIMSUT HA YUUTEJEH, U BbISIBICHHUE TPOOJIEM U BO3MOXKHOCTEH Ui JaIbHEHUIIEro MPenoiaBaHusl.

KiroueBble cj10Ba: THMCTAaHIIMOHHOE OOy4YeHHE, TEXHOJOTUHU JAUCTAHIMOHHOTO OOydYeHUS,
OHJIaltH-00y4YeHHe, KIIF0UeBble KOMIIETECHIINH MPENo/1aBaTels
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HI¥TbhIJI KAIIBIKTBIKTAH OKbBITY: KUBIHABIKTAP MEH MYMKIHAIKTEP

Axoamna

2020 xbU1AbIH HaypbI3biHAA JlyHUEXKY3UIK JeHcayiblk cakray yibiMbl COVID-19-Hb
xkahauneik manmemus gen  okapusutanel. COVID  onemuiy  Oapnblk  OelikTepiHe —Tapaiy
XKBUITAMIBIFBIH  €CKEepPE OTBIPBIN, OYKUI oJeMIeri YKIMeTTepAiH KOIIIiri, COHBIH IHIiHIS
Kazakcran ma TOJNKBIHIBI TOKTATy YIIIH OYPBIH-COHJBI OOJIMaraH QJICYMETTIK TEXKEy IIapaapblHa
pykcar Oepnai. byn mapanap, 6ackanapmMen KaTap, OKy OpbIHAAPBIH YaKbITIIA 5ka0y bl Tajam eTTi.
Kacrinii meminekertik  yHuBepcuteTi Crynentrep 2019-2020 0Ky JKbUIBIH asKTaybl YIIiH
KampIKTBIKTaH OKBITYFa Kelryre MaxoOyp 6onasl. JKocnapnanOaraH, KbUIIaM >KoHE Oenrici3 Tocia
OapIBIK aKaIeMUSIIBIK JICHTeiIep 1e KUBIHIBIKTAp TYFhI3AbL. byl Makanamga KalbIKThIKTaH OKBITYFa
KBIJIIaM KOIly MYFaliMJepre Kajail ocep €TKeHi >KOHE OJlaH 9pi OKBITYIbIH KHUBIHIBIKTapbl MEH
MYMKIHJIKTEpPIH aHBIKTAy Typajibl TIKEJIeH [AepekTepll KuUHayFa OarbITTalFaH cayallHaMa
HOTIOKETepl TalKbLIaHAbI.

Tyiliin ce3mep: KamIBIKTBIKTAH OKBITY, KAIIBIKTHIKTAH OKBITY TEXHOJOTHSIIAPHI, OHJIANH
OKBITY, OKBITYIIBIHBIH HET13T1 KY3bIpeTTepi.

Introduction. The COVID-19 pandemic has created the largest disruption of education
systems in history, affecting nearly 1.6 billion learners in more than 190 countries and all
continents. Closures of schools and other learning spaces have impacted 94 percent of the world’s
student population [1], and the rapid transition to distance teaching as a part of the pandemic
response has become a great challenge for the pedagogical community of all educational
institutions, including higher educational institutions. The need to adapt to new, extraordinary
conditions forced the accelerated use of innovative learning technologies in the mode of a
continuous educational cycle.

It should be noted that theoretical and applied aspects for organizing distance learning have
become subject of studies long before the start of pandemic.

The interpretation of terms "distance learning™ and "distance education™ was proposed by D.
Keegan [2], D.R. Garrison and D. Shale [3]. In works of M.J. Rosenberg [4], M. Driscoll [5], W.K.
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Horton [6], the term “e-learning” is associated with the term “web-based learning”. R.C. Schank [7]
correlates e-learning with educational activities, including the use of computer networks, but
separates the concepts of e-learning and distance learning. The concept of online learning precedes
the emerge of the world web, however, the publications of L. Malopinsky, J. Kirkley, R. Stein, T.
Duffy [8] and the American non-commercial public broadcasting service on the topic of online
learning refer to materials delivered via the Internet and Intranet.

The problem of distance learning, namely its subject-matter and organization of learning
based on provision of distance learning technologies, DLT, online learning, have been discussed in
researches of both domestic scientists - K.A Madykhanova [9], A.l Kusainov and A.A Sharipbai
[10], also expert community, analyzing the positive and negative aspects of its use [11], as well as
Russian scientists - 1.A. Dyakonova, O.L. Rubtsova, revealing the conditions and factors for the
development of relevant competencies among teachers. [12, 13]. And, of course, a significant
number of publications appeared after the end of the period of self-isolation. In these works, the
experience of transition to distance learning is analyzed, and difficulties are identified as technical
and technological [14, 15, 16, 17].

Distance education is a progressive type of education that allows to bring together in the
learning process a geographically remote teacher, educational material and a student. It should be
noted that the term "distance education” is much less common than the term "distance learning".
This is largely due to the fact that the spread of distance learning technologies is much faster than
the development of a legally and organizationally conditioned form of distance education.
“Distance learning is learning carried out with the interaction of a teacher and students at a distance,
including using information and communication technologies and telecommunications [18] which
include the organization of educational process based on an online course representing a
methodically sound sequence of educational materials in various forms of presentation, practical
and control tasks that ensure achievement by students of the planned learning outcomes. Key to
online learning is the instructional design. When designing a course, a teacher thinks through the
pace of material imbibing, determines types of content, forms of information presentation, takes
into account the number of future students, develops control and measuring materials, forms of
interaction, types of tasks, and everything is planned - up to passing the exam and feedback.

It must be taken into account that online courses designed for the real distance learning are
filmed in professional studios with a team of experts. The material in the program has been worked
out in advance and verified to the word; the author of the course is supplemented by graphs,
models, pictures, animation, examples, formulas, etc. Creating an online course is an art and
includes a lot of work. So even if the most advanced teacher in terms of digital competencies does
everything possible to transfer classes to the online environment: record several online lectures, post
text materials and upload tests to the platform, a full-fledged online course may not work.
Therefore, it is more correct to propose the term "forced transition to distance learning"
implemented in a short time with minimal investments and resources. The uniqueness of the current
situation was that most teachers did not have experience in using distance learning technologies, as
well as sufficient digital competencies. But it must be borne in mind that they simply were not
prepared for this. Therefore, the resourcefulness with which teachers adapted to the distance format
is commendable.

It should not be denied that the rapid transition to distance learning under force majeure
circumstances affected the attitude to online learning of all participants in the educational process.
However, we believe, it is not entirely correct to call an unplanned transfer of the educational
process to a distance format in the middle of the academic year as online learning. As noted above,
the complexity is due to the fact that terms such as "e-learning”, "web-based learning”, "online
learning™ and "distance learning" are often used interchangeably.

Method
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This article highlights the results of an express-survey conducted to analyze the pedagogical
experience of teachers of the Department of Language Disciplines of the Caspian Public University
during an emergency transfer to distance learning in spring of 2020, as well as to identify a pool of
key competencies necessary for a teacher of the 21st century. It’s worth noting that teachers of
language disciplines (Kazakh, Russian, English, French, Chinese), as well as the department of
translators, have always used technical means in the study of languages. With the advent of modern
digital tools and services, the opportunities for teachers have expanded. Therefore, the transition to
the distant format was much easier, because teachers of Language Disciplines always use colorful
and visual educational materials, tests, audio and video recording, animation clips, and musical
inclusions.

The object of the express survey was the teacher staff of the Department of Language
Disciplines of the Caspian Public University, which trains bachelor students in 28 educational
programs and in 11 master's programs of six accredited higher schools of the university.

The profile of respondents include as follows: total number 23 teachers, of which 87% are
teachers with over than 20 years of teaching experience, 9% - from 5-10 years and 4% from 1-5
years; most of the teachers are women (96%). The study was conducted by the method of online
questionnaires. The majority of questions in the survey were closed questions; respondents had to
choose between certain options. However, there were also two optional open questions, which gave
respondents the opportunity to report on the most important challenges encountered in light of the
current crisis; these questions allowed them to identify potential opportunities or changes that they
believe may impact higher education beyond the immediate emergency situation.

Results & discussion

The first question was aimed to identify whether teachers of the Language Disciplines had
experience in distant leaning technologies. Since the University started providing distance learning
services before the pandemic, four of 23 or 17% had experience in such work. As such, the majority
of the staff was not ready for the rapid shift. They started learning technical aspects of using the
platform Moodle simultaneously with students, considering that teachers should have upload all
educational materials into the university database.

The purpose of the next question was to find out what tools and services teachers used at
time of transition for distance learning. It should be noted that the vast majority of respondents have
mastered almost all the tools and services available and acceptable for the purposes of teaching
languages, which allowed teachers to continue the educational process in a distance learning
environment.

* Electronic course in the university system MOODLE - 100%

* Video conferencing service Zoom and others - 100%

* Email - 100%

* Messengers Viber, WhatsApp, Telegram, etc. - 100%

* Online courses on other platforms - 56%

* Cloud storage - 47%

* Test builders — 33%

* Recording of audio lectures / video lectures - 8%

Thus, all teachers of the department managed to successfully develop and place educational
materials in the university system based on the Moodle platform, 100% used video conferencing
service Zoom, as well as BlueButton on the Moodle platform; they actively used (100%)
messengers Viber, WhatsApp , Telegram for interaction with study groups; 56% of teachers used
online courses hosted on other platforms, such as (TED; Coursera., Openlearning, TILQURAL.KZ,
TILMEDIA.KZ, ABALINSTITUTE), 47% used cloud storage, 33% used electronic kits for tests’
development; 8% - recorded audio and video lectures

In response to a question about the most convenient and useful tools and services for work,
teachers named the following: email and video conferencing services Zoom (39%) and WhatsApp
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messenger (37%) were ranked as first in popularity; the second place was given to e-courses in the
university system Moodle (18%); and the third - to electronic tests and cloud storage (3% each,
respectively). We believe that the popularity and usefulness of the Zoom service, as well as the
Bluebutton service on the Moodle platform, as well as WhatsApp messenger were named as the
most popular as they allowed teachers and students to communicate in a “live” manner, which is
very important for all language learners.

When asked whether the experience of using distance learning and digital technologies in
the educational process has been enriched, the answers of the respondents were distributed as
follows: 17% of the teacher staff rated their progress in the application of DLT and digital
technologies as excellent, 65% as good; and 18% - satisfactory. Thus, many of the respondents see
the experience of working and teaching from distance as an important opportunity to learn from this
exceptional situation.

The next question was targeted to reveal whether teachers intend using tools and services
and which ones in their future work after the self-isolation period. Based on the goals and objectives
of language teaching, teachers will continue using electronic tests (36%), which, in addition to their
main control function, serve as a means to diagnosing difficulties of language materials and
measure of effectiveness; cloud storage that allows students to record self-made videos, speeches,
project work for later analysis and discussion (34%); and online courses hosted on external
platforms that allow students to expand their theoretical knowledge and master language skills by
listening to audio/video materials from native speakers (30%). This unplanned and unprepared
experiment in distance teaching and learning has led to capacity building of staff who have learned
and tested new tools and systems to enable distance teaching and learning. It is therefore possible
that a shift in mindset is happening or that this experience has opened a new horizon of
opportunities for teaching and learning.

One of the most important questions related to the satisfaction of teachers with the
achievements of students or simply whether distance learning offers the same value as leaning in a
classroom. It was necessary to range answers from “very satisfied”, i.e. students mastered the
material much better, “generally satisfied” - students mastered the material at the predicted level,
“not very satisfied” - students mastered the material worse; and “dissatisfied” - students found it
difficult to master the material.

Despite the fact that more than half of the teachers - 58% (4, 17% and 41%, respectively)
are generally satisfied with the degree of imbibing educational material by their students, but the
fact that almost half of the respondents, 42%, believes that students found it difficult or worse can
be considered as a signal for in-depth analysis and finding out reasons for the effectiveness of the
distance learning system. In addition, one of the main reasons that affected the quality of services
provided, according to the respondents, was the limited and unstable access to broadband Internet
connection preventing the use of digital educational platforms and/or quality of materials.

A question included in the express survey asked teachers to assess their moral condition at
the end of the distance learning period. The answers were distributed as follows: “I feel more tired
than usual at the end of the academic year” - 81%, “I feel about the same as usual at the end of the
academic year” - 12% “I feel more energized than usually at the end of the academic year” - 7%.
Thus, for the teaching staff of the department, the academic semester passed with more workload
than usual. And only for the fourth part, it passed without undue stress.

When asked if teachers were willing to accept student digital help, if necessary, more than
half answered “yes”, although about 30% said they were not ready for this, explaining that their
teaching status would be at risk because they will find themselves in a situation where the students
are more qualified and knowledgeable than they are. In our opinion, this problem should be subject
of the in-depth research, because actively seeking advice from students can be useful in building
relationships and breaking down barriers, as well as ensuring positive interaction and feedback.
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The questionnaire also included an open-ended question, where teachers were asked to
comment on what kind of assistance they need to organize distance learning in future. Teachers'
recommendations included the following: creation by the university of a full-fledged system for
recording and monitoring students' educational achievements without the need to duplicate them in
printed and written form; material support in the development of online courses and other materials
for distance learning; additional training in the use of digital technologies, as well as material
support in the acquisition of modern technical devices; reducing workload and increasing free time
to explore new opportunities.

To the open question “What competencies should teachers in the 21st century have”, the
respondents, taking into account the new roles and experience gained, included the following pool
of competencies:

- digital literacy. This is not surprising, and we agree that the demand for teachers with a
good knowledge of principles of online learning, as well as adaptation to the digital world, will
grow. Today's students come to university with their own demands for the digital world, students
never seen before in higher education: they are more technically savvy, better connected to each
other and to the world, and more capable than ever before of expressing their opinions. This rapidly
growing youth audience is learning new tools and applications at a pace that even the most dynamic
university is hard to keep up with;

- analytical skills: practice-oriented, flexible and blended learning will require constant
updating of content, methods, and technologies. Teachers will have to analyze information more
independently, choosing the most relevant data, than relying on ready-made teaching aids and
textbooks;

- flexible communication or soft skills, which will allow more flexible communication with
students and contribute to the organization of effective work both in a group and individually;

- project thinking, as more and more emphasis is placed on interdisciplinary knowledge and
research approach. Actually, teaching activity itself becomes a project activity, because it aims for a
real result in the form knowledge acquisition that students can apply in practice, instead of abstract
class hours worked or completed plans.

Conclusion

In general, the distance learning experience gained by the teachers of the Department of
Language Disciplines of the Caspian Public University for the majority of respondents turned out to
be quite successful and productive. As a result of the rapid transition to distance learning, teachers
were forced to master modern DLT, which allowed them to continue the educational process and
successfully complete the academic semester.

The new working conditions had a positive impact on the quality of teachers' digital
competencies. In addition to the tools, they used earlier and have become familiar, such as e-mail,
social networks, completely new tools were attracted in the arsenal of teachers.

Teachers consider it possible and necessary to use digital technologies even after the end of
self-isolation to implement certain types of their teaching load. It seems that this particular path —
blending the traditional teaching methods with modern online technologies - will become the best
approach to the implementation of the educational process at present stage.

Despite the problems and challenges, the new experience is assessed by teachers rather as
positive, and this allows us to conclude that teachers managed to understand how to restructure the
traditional educational process into new forms, and find suitable opportunities for interaction with
students.

Most of the teachers participated in the survey admit that teaching on the basis of DLT has
fully justified itself in terms of effectiveness, and is generally satisfied with the achievements of
students in imbibing knowledge of their disciplines. However, almost half of the respondents
believe that there has been a decrease in the level of mastering educational material by students, and
this is an alarming indicator that the educational system was not quite ready for the transition to a
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full-fledged provision of distance learning. At the same time, ensuring the quality of education is
the main goal of pedagogical process. Therefore, in the near future, it is necessary to focus on a
deeper study of various aspects of distance learning.

We are witnessing changes in the higher education system - the very nature of educational
activities, the ways of providing educational services and the role of universities in the economy
and society are changing. And in the next decade, these changes will continue and will be very
significant. Universities around the world compete for students, academic staff and funding, and
only those who keep up with the times and learn how to make the best use of new digital
opportunities and competencies will be able to succeed in the digital age.

Nowadays, in order to keep up with the times, it is necessary to have a strategic vision for
the university as a whole, and the top management of universities with the support of other
departments should promote this perspective development. This means that a key differentiating
factor for institutions of higher education will be awareness of new trends in new technologies and
the ability to quickly adopt and use their potential to enhance their performance.
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