BECTHHUK KasHI1Y um. A6as, cepusi «Puaonozus», Ne2(76), 2021 2.

7. Larmer J, Mergendoller J.R. Seven essentials for project-based learning.
Educationalleadership. 2010, (2012). - 68(1), - pp.3-4

8. Kopylova N.A. Tekhnologiia proektnogo obucheniia kak innovatsionnyi metod
prepodavaniia professionalnogo inostrannogo iazyka v vuze. Sovremennye tekhnologii v nauke i
obrazovanii—STNO-2016 2016. - pp. 173-178.

9. Geier R, Blumenfeld P. C, Marx R. W, Krajcik J. S, Fishman B, Soloway E, Clay-Chambers
J. Standardized test outcomes for students engaged in inquiry-based science curricula in the context
of urban reform. Journal of Research in Science Teaching: The Official Journal of the National
Association for Research in Science Teaching. 2008 Oct; 45 (8).

10. Chu K.W. Inquiry project-based learning with a partnership of three types of teachers and
the school librarian. Journal of the American Society for Information Science and Technology.
2009 Aug; 60 (8).

11. Grant M. Understanding projects in project-based learning: A student’s perspective.
InAnnual Meeting of the American Educational Research Association, San Diego, CA 2009 Apr 16
(Vol. 121).

12. Moss D, Van Duzer C. Project-Based Learning for Adult English Language Learners.
ERIC Digest. 1998.

13. Banartseva A. V. Metodika proektnoi raboty na urokakh angliiskogo iazyka. Almanakh
sovremennoi nauki obrazovaniia, 2013(3):-pp. 28-30.

14. Hattie J. Visible learning for teachers: Maximizing impact on learning. Routledge; 2012
Mar 1

MPHTH 16.31.51 https://doi.org/10.51889/2021-2.1728-7804.13
*|skakova A.,' Meterbaeva K.2

M. Auezov South Kazakhstan University,
Shymkent, Kazakhstan
Candidate of Pedagogical Sciences, Associate Professor, aiskakova@bk.ru
’Kazakh National Women's Pedagogical University,
Almaty, Kazakhstan
2Candidate of Pedagogical Sciences, Associate Professor, meterbaeva@bk.ru

BASIC PRINCIPLES OF VOCABULARY WORK

Abstract

Vocabulary work covers the acquisition of new words and their meanings by schoolchildren
in an accessible form. It complains the main stage of familiarization with the emotional and
expressive coloring of the words and with the sphere of their use. It gives assimilation to the
polysemy, the figurative meanings, synonyms, antonyms and paronyms concepts. Activation of the
vocabulary in the class gives to students a capacity to use newly learned words in their own
utterances that help them include these words in their constantly used vocabulary list. Vocabulary
work also used in clearing the dictionary, in other words, to eliminate dialectal, vernacular and
vulgar words from the active vocabulary of students. The correct and well-thought-out use of the
students' native language has great importance for the successful teaching of the Russian language
to non-Russian children.

Keywords: vocabulary, skills, skills, words, attention
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CO3IK ) K¥YMBICBIHBIH HET'I3I'T IPUHIUIITEPI

Axoamna
Ce3miK JKYMBICBI MEKTEN OKYLIbUIAPBIHBIH KOJDKETIMII Typle JkKaHa ce3Aep MeEH
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OCHOBHBIE IPUHIIUIIBI CJIOBAPHOM PABOTHI

Annomayus

CrnoBapHasi paboTa OXBaThHIBAE€T yCBOSHHWE IIKOJHLHUKAMU HOBBIX CIIOB W WX 3HAYCHUH B
JIOCTymHON ¢opMe. DTO OCHOBHOW ATam O3HAKOMIJICHHS C SMOIMOHAIBHOW M SKCIPECCHUBHOM
OKpacKo# cJI0B U co chepoil ux ynorpebdiaeHus. ITo AaeT YCBOEHHE MHOTO3HAYHOCTH, TIEPEHOCHBIX
3HaYeHUH, CHHOHMMOB, AHTOHMMOB M TAapPOHUMHYECKHX TMOHSATHUH. AKTHUBH3AIMS CIOBAPHOTO
3armaca B KJIaCCE JJaeT yYalliuMCsl BO3MOKHOCTh HCITOJIB30BAaTh HETABHO BBIYUEHHBIC CJIIOBA B CBOMX
COOCTBEHHBIX BBICKAa3bIBAHUAX, YTO TOMOTaeT MM BKIIOYaTh OSTH CJIOBa B CBOW TIOCTOSIHHO
MCIIOJIb3YEMBIN CITUCOK cloBapHOTO 3amaca. CioBapHas padoTa TakKe UCTOIB3YETCS ISl OUHCTKH
CIIOBapsi, IPYTUMU CIOBaMHU, JUIS HCKITIOUEHUS TUAIEKTHBIX, IPOCTOPEYHBIX U BYJIrapHBIX CIIOB U3
aKTUBHOTO CJIOBApHOTO 3amaca yJammxcs. [IpaBuiabHOE W MPOyMaHHOE UCIOIB30BAHUE POIHOTO
S3bIKA yYaIUXCSd UMEeT OOMNbINOe 3HA4YeHHE MJS YCHEIIHOTO MPENoJaBaHusi PYCCKOTO S3bIKa
HEPYCCKHUM JIETSIM.

KuroueBble cjioBa: cI0Baph, YMEHUS, HABBIKH, CJIOBO, BHUMAHHE
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Introduction. Taking into account the skills of the native language is one of the most
important principles on which the methodology of teaching the Russian language in the national
school is based [1, 29]. The teacher should know the main principles of choosing words for active
assimilation. The teacher plans each lesson so that students can learn on average 3-4 new words.
The number of words for assimilation in the lesson depends on the degree of accessibility of lexical
meaning, the word combination and methodological techniques of word semantization. The words
with a specific meaning can be given in one lesson more, but words with an abstract meaning can
be given less than in an ordinary lesson. Using visibility while explaining and reinforcing new
words allows the teacher to increase the number of lexical items for assimilation in one lesson.

Methods. In almost every lesson, students enrich not only the active but also the passive
stock of words. The lexical meanings of words should be explained by a scientifically grounded and
experimentally proven principles base. The basis of these principles defined a sequence of new
words, meanings, their consolidation and methods of explanation. The teacher has to rely on these
principles while semantizing new vocabulary.

Research result. According to G.G. Burzhunov, the primary school teacher of the national
school has to rely on the following principles while semantizing new vocabulary [2, 96]:

1. A new word is not introduced in isolation, but in combination with others, in a phrase,
since the main principles of the implementation of the lexical meaning are the combinability and
context. For example, when teacher are explaining a word crout (standing), you should enter it in
the combination with familiar words: yuenuk crout (Student is standing), nesouka crout (girl is
standing), crox crour (table is standing).

2. At the beginning, students must learn the direct meaning of the new word, the figurative
meaning is explained in advance on the basis of the direct one. In this case, the teacher must find
out whether the direct meanings in Russian and native languages coincide in advance. If a word in
Russian has several direct meanings, first of all, teacher should enter the one that is equivalent to
the meaning in the native language. For example, the words uaér (go), ropstauii (hot) should not be
given in combinations like cuer uxér (snow is falling), ropsuas mopa unér (the hot season is
coming), but they need to be given in combinations like manpuuk unér (boy is walking), ropsiaas
Boza uzaét (hot water is going).

The distinction between figurative (metaphorical) and direct meanings of new words for
methodological purposes should be approached very carefully. Schoolchildren of the national
school often perceive many figurative meanings as direct and translate them literally into their
native language which subsequently creates unnecessary difficulties. Therefore, it is very important
for the teacher to know the lexical-semantic typology of Russian and native languages, since the
lexical meanings of most words in different languages do not coincide. In some cases, all meanings
of two or more words of the Russian language correspond to one word in the native language, and
vice versa.

3. Each new word should be repeated in 7-8 lessons in a row for active assimilation. The
systematic repetition of new words over a period of time contributes to their practical assimilation
and introduction into an active vocabulary.

4. A new word that is subject to active assimilation can only be given in a grammatical form
known to students.

During the training period, the student cannot be assigned two tasks at once:

1) a new word,

2) a new grammatical form. New grammatical forms should be explained using familiar
lexical material. This will provide an opportunity to focus on one material and consolidate it.

5. When the students have already mastered all or some of the grammatical forms, new words
provided for active assimilation must be introduced into speech practice in all known forms. This
allows teacher to consolidate the newly acquired lexical meanings and to carry out the organic
connection of dictionary and phraseological work with grammar.
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6. The leading principle of dictionary work is to take into account the specifics of the students'
native language, especially, on its systemic nature.

The main reasons of lexical errors are the discrepancy between the amount of words meanings
and their compatibility in Russian and native languages. In a number of cases, two or more words of
the Russian language in the Dagestan languages correspond to one word, for example: npuén u
npuexain(came and arrived), nonoxwut u moctasui (put and set), ropstumii (hot), 3HOHHBIN ¥ KapKuii
(sultry and hot); mom(house), kBaprtupa(apartment), komuara(room), xmxuna(hut). Each group of
specified words in the native languages of students corresponds to one word. These and other
differences determine the special laws of the compatibility of lexical units in each language.

Preventing and overcoming errors caused by discrepancies in lexical meanings in the native
and Russian languages will be defined by consistent consideration of the interference of the native
language. For this purpose, special exercises, that are related to the usage of synonyms and words in
which students make mistakes, are carried out. For example: s (mpumén, npuexan) u3 ropoaa [l
(came (on foot), came (by transport)) from the city]. Mama (moer, ctupaer) miarbe [Mom (washes
(by hands), washes (in washing machine)) the dress], etc.

Russian language teaching methodology's main questions are what to teach and how to teach.
In this case, we are interested in the first question — what to teach? What words should students
learn and use in speech? What principles or criteria should be used when choosing minimum
words? Answering these and other questions, G.G. Burzhunov quite clearly reveals in his work the
specifics of the essence of dictionary work in the national school.

According to G.G. Burzhunov the main criteria of selecting the vocabulary for active
assimilation in national classes is the frequency of use and the practical necessity of words for
Russian speech.

A person must know the most common words for practical activities and everyday
communication in Russian. Data on the degree of use of a particular lexical unit are carried out in
special frequency dictionaries of the modern Russian literary language.

However, G.G. Burzhunov averted that the frequency dictionary and the minimum dictionary
are not the same thing. The frequency dictionary may contain words with high usage, but not
necessary in this case for students in speech activities. On the contrary to this, the vocabulary
minimum may include such words that are absent in the frequency dictionary, but are necessary in
practice. Therefore, the second basic principle of vocabulary selection for active assimilation is
practical necessity [3, 511].

For middle grades, words should be selected that would allow the student to express simple
thoughts in Russian, to understand the partner within the limits of the requirements provided by the
program. Therefore, the task is to select the optimal elementary lexical minimum [4,339 ].

In addition to these two basic criteria, there are a number of additional principles that allow
looking more objectively at the selection of a vocabulary for active assimilation. These include in
particular several principles as

1) compatibility with other words,

2) ambiguity,

3) word-formation value.

As a rule, the most frequent words also have a high degree of compatibility, although these
data do not always coincide. Therefore, first of all, those words should be selected that have a high
degree of compatibility for active assimilation. In this case, the difference in the compatibility of the
same word in the Russian and the native languages of the students should be taken into account.
Differences in compatibility lead to a large number of lexical and semantic errors. For example, in
Russian, the word unér (goes) is combined with the nouns moxap (rain), koctrom (costume): Joxap
unaér [It is raining]. Tebe stot koctiom uaét [This costume suits you]. However, there are no such
combinations in the Kazakh language; so children can also transfer the laws of word combination of
their native language to the Russian language and make grammar mistakes.
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Discussion. Polysemy is another no less important criterion for the selection of words for
active assimilation that is directly related to compatibility. The greater the numbers of meanings of
a word are the higher the degree of its compatibility with other lexical units. In addition, it should
be remembered that the main condition for the implementation of the lexical meanings of a word is
its compatibility. In this regard, the question arises, which values should be learned by students at
first. After all, schoolchildren cannot learn all the meanings of words. Linguistic and
methodological science has not yet revealed which meanings of the same word are more important,
more frequent, and necessary for practical purposes. This information is not revealed in frequency
dictionaries.

However, it must be assumed that not all lexical meanings of a polysemantic word are equally
used in modern Russian literary language. Some values have a high degree of frequency, they are
necessary in everyday practice, while others are used very rarely. Therefore, first of all, students of
schools with the Kazakh language of instruction must master the most common direct meanings as
direct names for objects, actions, signs, states.

Mastering the Russian language is unthinkable without phraseology. In this regard, another,
more difficult question arises that connected to the mastery of the students of the Russian
language's minimum phraseological level and their knowledge in phraseologically related words.

The principle of word-formation value is very important, on the basis of which teacher should
select words that have word-forming abilities, that is, those from which more words can be formed.
This will make it possible not to include words in the lists that can easily be formed and assimilated
by students in the process of word formation according to the models they know. Such words
constitute the potential vocabulary of learners.

When choosing a vocabulary for active assimilation, it is also necessary to take into account
the semantic value. This principle requires that, first of all, the most common, stylistically neutral,
polysemantic words from the synonymous series should be included in the dictionary.

It is also necessary to take into account the situational-thematic principle, according to which
specific topic related words should be selected which students could use in a conversation.

The dictionary, selected according to the indicated principles, allows you to master the
Russian language in the shortest possible time, increases the efficiency of vocabulary work.

The vocabulary methodology provides for four main lines:

Firstly, the enrichment of the dictionary, i.e. assimilation of new words previously unknown
to students, as well as new meanings of those words that were already in their vocabulary.

Secondly, vocabulary refinement is the broadest sphere of vocabulary works, including:

a) filling a dictionary with those words that students have not learned quite accurately:
clarifying their meanings by including them in the context, comparing words that are close in
meaning and opposing antonyms, comparing meanings and using paronyms, etc.;

b) mastering the lexical combinability of words, including in phraseological units;

c) assimilation of the allegorical meanings of the word, the polysemy of the word, including
the meanings determined by the context;

d) assimilation of lexical synonyms and those shades of semantic meanings of words, those
emotional and functional-stylistic colors of the word that are characteristic of individual synonyms
in a separate group [5,159 ].

In another way, the refinement of the dictionary can be defined as vocabulary and stylistic
work, as the development of the flexibility of the dictionary, its accuracy and expressiveness.

Thirdly, this is the activation of the dictionary, i.e. transferring as many words as possible
from the passive dictionary to the active dictionary (a person's passive dictionary contains words
that he understands, but does not use in his own speech activity). Words are included in sentences
and phrases: they are introduced into the retelling of the read, into a conversation, into a story,
presentation and essay [6, 115].
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Fourthly, this is the elimination of non-literary words, their translation from an active
vocabulary into a passive one. This refers to dialectal, vernacular, slang words that children learned
under the influence of the speech environment. The formation of the concept of a literary norm
leads to the fact that students distinguish those conditions where the literary language is required
and where, for example, a dialect word can be used. As the skill of literary speech is strengthened,
dialectal, vernacular and slang words are completely excluded from the active vocabulary of
students [7, 848].

Naturally, all these areas of work are constantly interacting.

In vocabulary and lexical work at school, special techniques are offered:

thematic unification of words into special lexical groups;

drawing up phrases, sentences with these words, including them in independent work,
drawing up groups of cognate words with them;

maintaining individual dictionaries;

appeal to the etymology of words;

the use of dictionary dictations;

enrichment of vocabulary.

work with spelling and explanatory dictionaries.

The choice of this or that method of explanation depends on the word itself, the availability of
didactic means, and the level of training of students.

In the methodology, the following methods of clarifying the meanings of words have been
tested and widely used:

1. Students, under the guidance of a teacher, carry out word-formation analysis of a word and,
on this basis, find out its meaning (or shade of meaning). For students, the simplest approach to
word-formation analysis is the question: “What word was a new word formed from?”” or “Why was
it called that?” In this way, these words can be explained: manka-ymianka (cap with earflaps)
(3akpwiBaet yim — COVers the ears), mogocunoBuk (aspen) (pactér moa ocuHO#M — grows under the
aspen), nenenernt (lollipop) (taer Bo pry, kak iéx — melts in the mouth like ice), peoxuk (orange
milky cap mushroom) (pspxero nsera — reddish), omnocenbuane (villagers) (smoau u3 ogHoro cena
— people from the same village), etc.

This way of explaining words allows to link vocabulary work with spelling, as it identifies the
roots of words and helps to check unstressed vowels, voiced, voiceless and unpronounceable
consonants.

2. Comparison of the word with other assonant words in order to clarify the differences, to
differentiate the meanings of paronyms, for example, semnstka (dugout) u 3emnsauka (Strawberry)
(both words were formed from the word semus-earth); cepebpsmbiii (made from silver) u
cepedpucTsiii (Similar in color to silver), etc.

3. Reliance on the context in any case contributes to the understanding of the word. But there
are times when the role of context is especially great and the main means of revealing the meaning
of a word is reading a passage with this word (4).

4. Independent inclusion of a new word in a different context, composed by the children
themselves. This is a method of activation, an excellent method of deep disclosure of the meaning
of the word [8, 847].

5. Finding out the meaning of a new word using reference materials, i.e. by dictionaries and
footnotes in the reading book. Although no special dictionary for primary school has been created,
there is still encyclopedic reference literature, for example, the book “Who is he? What is it?” In
some cases, explanatory dictionaries can be used [9, 18].

6. Explanation of the meaning of a word by showing a picture, model, stuffed animal or other
visual material, as a means of developing the cognitive activity of students. That is depends on the
degree of independence of the students who is involved in the explanation: if the students the picked
up picture explaining the meaning of the word lily of the valley themselves, or used a herbarium, or,
finally, have drawn, then their cognitive activity in explaining the word is high enough.
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7. Replacing the word being explained with its synonym (usually — the dominant of the
synonymous series) is one of the most frequently used techniques: xosst (groom) — yxakxubarot
(take care of), okpyxarot 3a60Toii (surround with care); Butsa3p (hero) — Boun (Warrior); Hapekcs —
nasBasics (he named himself). If this techique did not result in one fairly common mistake, it would
not have raised objections, since its application requires significant activity of schoolchildren.

8. Some words can be explained by choosing an antonymic pair. So, the word tyckisrii (dull)
becomes clear to children if we oppose it with the previously known word spkuii (bright); the
words crapr (start) and ¢unum (finish) are easier to understand and remember if they are used in
one text as a designation of the beginning and end of the path of competing athletes. An example of
using the semantic opposition of words is the poem by V.V. Mayakovsky “What is good and what
is bad?”. To better understanding of the word uepsixa (slob), the words uuctsriii (clean), onpsTHbrit
(tidy), akkypatnsrii (neat) are used. The meanings of the words tpyc (coward) and xpa6perii (brave)
are compared.

9. A detailed description sometimes consists of a group of words or several sentences. This
way of clarifying the meanings of words is valuable since it keeps the conversation at ease.

The assimilation of a huge vocabulary cannot be spontaneous. One of the most important
tasks in the development of speech in school is the ordering of vocabulary work, the allocation of its
main directions and their justification, management of the processes of enriching the vocabulary of
schoolchildren [9, 18].

The following methods of explaining new words and their meanings are used in the teaching
methodology in schools with a non-Russian language teaching:

Explanation of the meaning of words using various types of visualization (showing an object,
action, quality, showing a picture, filmstrip, etc.).

Translation of a new word into the native language.

Disclosure of the meaning of words by interpretation in Russian.

Selection of synonyms or antonyms from the studied words.

Selection of words-actions and qualities to words-objects.

Teacher use class objects, school supplies and so on to explain new words from the very first
days of teaching the Russian language. They are used as a visual aid. The teacher teaches children
to indicate and name objects first in Russian, then name their actions and qualities: table, window,
the table is standing, the window is large, etc. If necessary, the teacher brings other objects into the
classroom, shows and names them. Students review using new words in familiar grammatical forms
and phrases. For example, the teacher shows the ball and says: Bor msa [Here is the ball]. D10 msu.
[It's a ball.] Tne msau? [Where is the ball?] Bor msu.[Here is the ball.] 3to uro? [What's this?]
Kaxkoii msa? [Which ball?] Kpacusriii msta. [Red ball], etc.

The meanings of the words denoting the surrounding objects are very easy for students to
learn, because in front of them is a ready-made visual aid.

The excursion lesson is also connected with the demonstration of objects of the surrounding
world. In the first grade, such lessons are held in the schoolyard, in the garden, in the field. The
teacher preselects words for assimilation, outlines the methods of their semantization.

Lessons-excursions can be conducted on the topics “Our School”, “Our Village”, “School
Garden”, “Autumn”, “Winter”, etc.

The most effective and visual aid in Russian lessons should be considered by a picture. K. D.
Ushinsky wrote: “Who didn’t notice that in our memory those images that we perceive ourselves
through contemplation are preserved with special strength. And we easily and firmly tie even
abstract ideas to such a picture that has cut into us, which would otherwise have been erased fast.
Childhood nature clearly requires clarity. Teach a child some five unknown words, and he will
suffer for a long time and in vain over them, but associate twenty such words with pictures — and
the child will learn them on the fly (8).
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Plot and subject pictures can be used to reveal and consolidate the meanings of words in
schools. In the first grade, when the vocabulary of students is still poor, pictures of individual
objects are more often used. The teacher has sets of subject pictures for each lexical topic, for
example, on the topic “Pets”: cow, calf, horse, donkey, dog, cat, sheep, goat, pig. Students should
have similar pictures, but in a smaller format.

The technique of using subject pictures for the semantization of new words is very simple.
The teacher shows the children a picture and names a word, for example, a cow. Pictures can also
be used to explain the action or feature of an object.

The teacher also uses object pictures to develop coherent Russian speech. Such work has been
practiced already starting from the third grade; it is preparatory work for the transition to plot
pictures. For example, when working on a picture of a cow and a calf, the teacher asks: Who is this?
And who is it? (shows the calf). What is the cow doing? Is the cow big or small? What about the
calf? The students examine the picture and answer: This is a cow, and this is a calf. The cow is
eating hay. She is big and the calf is small. It costs. In the second and third grades, as the
vocabulary of children expands, the teacher's questions and students’ answers become more
complicated. They learn to compare short stories and write essays.

This and other techniques contribute to the solid assimilation of the minimum vocabulary that
IS necessary for a literate person.

Starting from the first grade, students learn new words and consolidate previously learned
ones at each lesson, as a result of various speech situations (dialogue, conversation, excursion,
story, work using visualization).

Conclusion. Conversations on a picture and descriptions of objects are very effective types of
work to consolidate and activate the learned words, their new meanings and their compatibility with
other words. The teacher outlines in advance what new words the student should learn in this
lesson, which of the previously learned words should be consolidated. Methodological techniques
for conducting vocabulary work, the nature of the questions depend on the preparation of students
in the Russian language. If such work is carried out in the first grade, the teacher usually asks
prompting questions, helps students choose the right words, for example: Who is this? Is the boy
reading? And what is the girl doing? Is the room light? Does mommy wash? In the second and third
grades, the nature of the questions becomes more complex. The student answers one question with
two or three sentences [10, 245].

While organizing work on new words, teacher should strive to ensure that students memorize
possibly many phrases with the word that being studied and learn to use them in necessary
situations. Therefore, vocabulary work in non-Russian schools should be carried out simultaneously
with work on a phrase and a sentence, since words will only be included in the active speech
reserve when students master the grammatical structure of the Russian language. Starting from the
first year of studying the Russian language, children simultaneously with the assimilation of words
acquire the skills of combining them with other words in a sentence.

It is known that many words provided for by the vocabulary minimum for active assimilation
are not repeated in Russian language textbooks for the national school, therefore they remain
practically unaccounted for. The teacher must keep a strict record of new words and their repetition
in exercises, in the oral speech of students. Those words that are not repeated in textbooks, in
reading texts, must be included in oral or written exercises, compose sentences, phrases with them
and selected antonyms and synonyms for them.
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