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THE STUDY OF A WORK OF FICTION IN THE LITERARY ASPECT

Abstract

This article is as follows: the analysis of the writer's works should be built in the context of his creativity, taking
into account their genre, which makes it possible to create a system of lessons on the study of the writer's work from
form to content. First, genre specificity determines the plan and logic of the analysis, and secondly, the analysis in the
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context of the genre is a necessary condition for penetration into the ideological and artistic structure of the work,
comprehension of the author's concept. Cognition of the "laws of the genre" eKuips students with the skills to analyze
the work in the unity of content and form, so it is so significant theoretical and practical solution to the issue of genre
specificity of the artwork when studying the work of writers in secondary school. There is still no consensus on the
definition of the concept of "genre,” nor on its relationship to genre and species, nor the principles of genre
classification.

Keywords: literature, fiction, aspect, genre, lyric, drama, methodology, school
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KOPKEM IIBIFAPMAHBI OJEBU ACIIEKTIJAE 3EPTTEY

Anoamna

byn makama kenecimeii: JKa3yIIBIHBIH IIbIFAPMAalapblH Talgay OJapAblH JKAHPBIH €CKepPe OTHIPHIN, OHBIH
IIBIFAPMAIIBUIBIFBl TYPFBICBIHAH KYPBUTYBI KepEK, OYJI *a3yIIbIHBIH [IBIFAPMAIIBUIBIFEIH (hOpMaJaH Ma3MyHFa JCHiH
3epTTey YIIiH cabakrap »KYHECiH KypyFa MYMKIHIIK Oepeai. BipiHIIifeH, sKaHPIBIK €PEKINETIK Taaaay JKOCmapbl MEH
JIOTMKACHIH aHBIKTAM/IBI, EKiHIIIIIeH, )KaHp aCIeKTICIHIeTi Tajnay >KYMBICTBIH HICSSITBIK KOHE KOPKEMIIK KYPBUIBIMBIHA
SHY[IH, aBTOPIBIH TY KBIPHIMIAMACHIH TYCIHYIIH KaKeTTi MapTel Oomeim TaObpuianmel. "KaHp 3aHmapbH" TYCiHY
OKYIIBUTAPIBI IIBIFapMaHbl Ma3MyH MeH (OpPMaHBIH OipJIiriHIe Tajnaay AaFabUlapbIMEH KaMTaMachl3 eTelli, COHIBIKTaH
Kanmbl OUTiM OepeTiH MEKTeNTe >Ka3yNIbUIAPABIH IIBIFapMAaIIbUIBIFEIH 3ePTTEy/Ie KOPKEM IIbIFapMaHBIH >KaHPIBIK
EPEKILEITiH eCKePy MACEeNeCiH TeOPHSUIBIK JKOHE MPAKTHKANBIK ISy oTe MaHb3IbL. "JKaHp" YFBIMBIH aHBIKTAY
Typassl A3, OHBIH IIBIFYBl MEH TYpiHE KATBIHACHI TYpallbl Ja, KAHPIBIK KIKTCY MPHHIUNTEPI Typaibl Ja KOHCEHCYC
xoK. COHBIMEH Karap, JpaMajiblK KYPBUIBIMHBIH €peKILIENIriH, 9eOHeT MeH eHepAiH OapIblK TEOPETUKTEpl UTepreH
MaTepualiFa aBTOPIBIH KO3KapachlH TYCIHY YIIIH JKaHP KaTETOPHSCHIHBIH MaHbBI3bl ©H MAaHBI3[bI JICM TAHBLIAJbI.
KeOinece »aHp Typiepi Ien artaiaibl, Keiae "xaHp" TEpMUHI IIBIFY TapuXbl AEN aTajaThIHABL, SFHU BIIOCTHI,
JIUPUKAHBI )KOHE IpaMaHbl OUTAIpe .

Tyiiin ce3mep: omeOuer, KOpPKEM NIbIFApMa, aCleKT, JKaHp, JHPHKa, apama, omicteme, Mekrem, Illomiek
AxoxapkeIH HypMypaTKbI3bI
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MN3YYEHHUE XYJAOXKECTBEHHOTI'O ITPOU3BEJEHUSA B INTEPATYPHOM ACIHEKTE

Annomayus

JlaHHas CTaThs 3aKIII0YAETCS B CIESAYIOIIEM: aHAJIN3 IPOU3BEICHHH MUCATeNs JODKEH CTPOUTHCS B KOHTEKCTE €r0
TBOPUYECTBA, C YYETOM HX JKaHPa, YTO JaeT BO3MOXKHOCTH CO3JIaTh CHCTEMY YPOKOB IO M3Y4YEHHIO TBOPUYECTBA ITHCATEIS
oT QopMBI K copepxaHuio. Bo-niepBrIx, jkaHpoBas crienudrka o0ycinaBiIMBaeT IJIaH W JOTUKY aHaJIN3a, BO-BTOPBIX,
aHaJM3 B aCHEKTe JKaHpa SIBIISETCS HEOOXOJMMBIM YCIIOBHEM NMPOHUKHOBEHHUS B MICHHO-XYH0KECTBEHHYIO CTPYKTYPY
MIPOM3BEICHUS, OCMBICICHNSI aBTOPCKOM KOHLeNnuuH. [loCTmKeHHe «3aKOHOB JKaHpa» BOOPYXKAeT MIKOJILHUKOB
HaBBIKAMH aHAIN3a TPOM3BEJCHHS B EAMHCTBE COJEpXKaHUS W (OpMBI, MOITOMY TaKk BaKHO TEOPETHYECKOE W
MPAaKTHYECKOE PEIICHHEe BONPOCAa YYeTa >KAaHPOBOW CHENM(HKH XyJOXXECTBEHHOTO MHPOM3BEACHHS IPH H3Y4YECHHH
TBOpYeCTBa NucaTeneil B obmeoOpa3oBaTenbHON mIkone. Jlo cuX MOp HET €JUHOTO MHEHHs HU 00 oIpeaesneHHH
TIOHSTHSL “YKaHp”’, HA O €r0 COOTHOLIEHUH C POJIOM U BUJIOM, HU O TIPHHIIAIIAX JKaHPOBOH KIacCU(PUKAIUY.

KiroueBble ciioBa: nuTeparypa, XyIOKECTBEHHasl JIMTEpaTypa, aclekT, jKaHp, JUPHUKa, Apama, METOJOJOTHS,
IIKOJIa

Introduction. The study of texts of works of fiction is aimed at achieving the following goals: mastering the
system of knowledge of Russian and world literature based on the acKuisition of texts of works of fiction; improving
the skills of analysis and interpretation of literary works in its historical and literary condition; skills of oral and written
speech, intellectual activity, contributing to the high culture of the student; education of spiritual and moral personality
employing fiction literature, the development of the humanistic worldview and national self-consciousness;
development of cognitive interests and literary and creative abilities, imaginative thinking and imagination, the
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emotional and evaluative activity of students; the need for independent creative reading, artistic taste; deepening of the
aesthetic perception of literary works; creation of ideas about the unity of ethical and aesthetic values that constitute the
spiritual culture of the nation; formation of reading culture, which involves mastering the theoretical and literary
concepts; development of the need for self-education. In terms of updating the structure and content of education, the
priority objectives of education are "education of a spiritually developed personality, capable of creative activity in the
modern world; mastering texts of works of fiction in the unity of form and content; formation of a humanistic
worldview and artistic taste of students". Of great significance in the implementation of these tasks is such a component
of the literary education of students as the study of the literary works of A.P. Chekhov in the context of his work.

So far there is no consensus either on the definition of the concept of "genre", or on its relationship to genre and
species, or the principles of genre classification. Meanwhile, the importance of the category of the genre for
understanding the specifics of the dramaturgical structure, the consciousness of the author's relationship to the mastered
material by all theorists of literature and art is recognized as the most essential.

Often genre is also referred to as species; sometimes the term "genre" also refers to what is called a genus,
meaning epic, lyric, and drama. The French word "genre" denotes genus.

At the same time, it seems fundamental that "poetics must start from the genre. For genre is the typical form of the
whole work, of the whole utterance. Work is real only in the form of a particular genre. The constructive meaning of
each element can only be understood in connection with genre. As an organizing category of poetics, genre makes it
possible to shape the material of life into a work of art, for it selects certain aspects of reality based on principles
peculiar to it alone, its inherent ways of seeing and understanding life. "Genre clarifies reality; reality clarifies genre"
[1, 256].

Methods. Of primary interest is the problem of transition from genre typology to genre individuality, expressing
simultaneously the specificity of artistic principles of particular works, the peculiarities of the historical development of
their genre, the genre Kuest of contemporary art. Thus, the study of the genre - a multidimensional category of poetics,
its "system of systems™ - should take into account all these connections.

As a literary term denoting a poetic genre and species, the concept of "genre” appeared in France in the 16th
century. At about the same time there is an interest in its poetics, an attempt to create a coherent classification of genre
varieties. Some approaches to the problem of the genre were outlined already in the poetics of Aristotle. Boileau,
Gottschid, Sumarokov interpreted the genre from the position of classicism. They regarded genera and genres as
categories unchanging and extra-historical. Boileau's "Poetics" has not lost its relevance to this day. In particular, of
great importance in the development of literary theory to this day is the consideration of the creative factor in the
creation of a work of one genre or another, which Boileau wrote about, considering the talent of the writer as the driving
force that draws him to a particular genre. Lessing, Schlegel, Schelling, and Hegel spoke of the peculiarities of the
ancient epic. "Neo-Historism" was also inherent in Romantic aesthetics. For example, Schelling proceeded from the
doctrine of art as a "synthetic™ concept that encompasses all genres.

The three main tenets of the classification of literary genres are distinguished by Aristotle. "The imitative arts,” in
his opinion, "differ from one another in three respects: either by what imitation is accomplished, or by what is imitated,
or by how it is imitated, which is not always the same" [2, 45] . Translated into familiar terminology, this refers to the
division of genres according to the peculiarities of content, form, and mode of imitation.

Hegel was the first to divide genres into literary genera, extracting the principle of dividing poetry into genera
"from the general concept of artistic representation” [3, 27]. According to the contemporary literary scholar L.V.
Chernets, who works on the problems of typology and poetics of literary genres, his "Aesthetics" provides a
substantiation of the genre classification crossed concerning the genre division of literature. She contrasted the epic with
the novel to group the genres "according to the recurrent peculiarities of their themes or the type of genre content”
which "facilitated the discovery of literary continuity”, the researcher writes [4, p. 23]. Understanding the great
importance of genre content, Hegel, nevertheless, considered it in isolation from the artistic form.

Research result. A great role in the definition of the genres of artistic literature in their historical development
was given in his literary and scientific work V.G. Belinsky. Like Hegel, he considers genre a form of expression of the
artist's worldview. However, against the formalist poetics of classicism and the wrong approaches to the term in the
romantic aesthetic, Belinsky proceeds not from an abstract division of poetry into genera and genres, but from a
historical and realistic understanding of the evolution of these literary phenomena, their mutual transitivity and mutual
influence, expanding the boundaries of art and the emergence of new genres. The lyricism is a common feature for
drama, epic, and lyric, while "tragedy can be in a story, and a novel, and in a poem, and they can also be a comedy," the
scholar writes, "here the difference is in form, not in the idea" [5, 64].

Adherents of the sociological concept of the study of literature (V.M. Fritsche, P.S. Kogan, and others), going
back to the revolutionary-democratic criticism and works in the field of genre theory by G.V. Plekhanov (instance, the
article "French Dramatic Literature of the Seventeenth Century from the Point of View of Sociology"). Plekhanov
(instance, the article "French Dramatic Literature and Seventeenth-Century French Painting from the Sociological Point
of View"), correlated the concept of "genre" with literary style and, later, with the method, with the subordinate position
of the former from the latter, which contradicts the modern understanding of these terms in literary studies.
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The diversity, inconsistency, and sometimes diametrically opposed concepts that existed in literary studies led to
uncertainty in solving problems of literary theory, which is especially evident in solving the Kuestion of genre
categories of content and form.

Beginning in the 60s of our century literary studies have been actively discussing Kuestions of the continuity of
genre development, the prospects and principles of genre typology. M.M. Bakhtin's genre concept received a wide
scientific resonance at the same time. Comparison of the literary genre with the genres of speech communication allows
the scientist to identify the "Internal dialogicity of the work" and its focus on the addressee, i.e. on the reader or listener
[7, 75]. Genre, according to Bakhtin, is a "mediator between the writer and the reader". It is this functional role that is
associated with the phenomenon of "genre expectation” noted in studies of literary criticism. Especially important in
Bakhtin's theory was the understanding of the genre as "a form of vision and comprehension of certain aspects of the
world" by the artist [7,80]. Thus, the scholar "departs from the narrow interpretation of genre as a structure stable in its
specific formal features, a frozen content, and outlines the principle of the functional study of form" [7, 83].

In the concept of genre, according to V.V. Kozhinov summarizes the features characteristic of a large group,
several works of any epoch, nation, or world literature in general. At the same time each era of literary development
offers its own "interpretation™ of the genre, and "the content of the concept is constantly changing and becoming more
complex. D.I. Likhachev writes of the need "to study not only the genres themselves but also the principles on which
genre divisions are based. These principles are defined by V.V. Kozhinov defines as follows: within the genera of
literature (epic, drama, lyric) genres "are divided by their leading aesthetic Kuality, the aesthetic tone (comic, tragic,
elegiac, satiric, idyllic, etc.)". The researcher identifies such indicators of genre typology as the volume and overall
structure of the work, themes (domestic, social drama), properties of imagery (grotesKue, allegorical), etc.

M.S. Kagan classifies genres on four grounds: thematic (historical, psychological, adventure), cognitive capacity
(novel and short story, song, and symphony, etc.), axiological (from tragedy to farce, from hymn to satire, from
reKuiem to ditties, etc.) and the type of imagery model (from fabulous to reportage genres). Genre is conceived by the
author of The Morphology of Art as a "modification of the structure of the species, caused by internal reasons, although
these reasons are similar in all types of art". A different approach is presented by V.Y. Propp. The specifics of the
genre, in his opinion, "consists in what reality is depicted in it, what is its assessment, what is the attitude to it and how
this attitude is expressed. In striving for a strict classification of genres, V.Y. Propp, in contrast to M.S. Kagan, does not
seek principles suitable for explaining all cases, but considers genre within the framework of specific historical ideas
about this kind of art, about the nature of its development, about the system of its connections with the cultural context,
about the specific features of its functioning.

Thus, researchers are still unable to come to a generally accepted definition of the concept of “genre”, to present
the series "genre - genre - species™ as a single multi-stage hierarchical system, branching out first into genera, and then
into genres and species; to discover stable and universally recognizable criteria for its classification. And as a
conseKuence of this, in many cases genre theory is unable to embrace, reveal, and explore the uniKueness of the most
complex genre structure of works. That is why it is extremely difficult to apply genre classification to the art of modern
times, when many different forms of mixed genres have appeared: epic satire, a dramatic poem, lyrical drama, etc.

Great attention to the genre affiliation of the analyzed work was paid by prominent methodologists of the second
half of the XIX-XX centuries. For example, V. I. Vodovozov pointed out that all theoretical generalizations concerning
the genera and genre of a work, which are made in the process of parsing the text, should be explained "historically".
Relying on the methodological works of his predecessors (V.V. Stoyunin, V.P. Skopin, V.P. Ostrogorsky), V.V.
Golubkov already in his first works ("A New Way", "Manual for the Study of Works of Art") wrote about the need to
develop students' “critical thinking", offering students Kuestions that reKuire not only knowledge of the content of the
work, but also an understanding of its genre specificity. Here are some assignments: "The tragic and the comic in
Shakespeare and Ostrovsky", "How are characteristic features of the novel manifested in Eugene Onegin™ and others.
He wrote about the need to take into account the peculiarities of the genre of the work later, believing that this would
not only contribute to literary education and aesthetic development of students but also make lessons more diverse and
increase interest in them.

M.A. Rybnikova wrote about it this way: "Methodological techniKues are dictated by the nature of the work. A
ballad can be parsed with a plan, but a lyric poem should hardly be planned. A short story is read and parsed in its
entirety. From the novel, we select the individual leading chapters... A riddle is guessed and repeated by heart, a proverb
is explained and accompanied by worldly examples, a fable is parsed in the expectation of understanding the morality
expressed in it". She believed that the knowledge of the genre of the work is the key to its parsing. The success of the
students' assimilation of literature largely depends on whether the analysis of the work takes into account its genre
specificity, whether the boundaries separating the works of different genres of the same author and different writers are
defined.

The genre aspect in the study of literature in the school course is paid attention in many modern manuals and
programs for secondary general education institutions. In the works of G.A. Belenkiy, M.A. Snezhnevskaya, R.I.
Albetkova, N.L. Leiderman, in the dissertation studies of E.D. Zhirova, E.N. Kovalevskaya, A.A. Manykina considers
the issues of analysis of a work of fiction taking into account its genre specificity.

Discussion. The concept of "genre" is a basic theoretical and literary concept in the modern literary education of
students throughout all stages of the subject, but do we often think about the content of the term itself, whether students
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can give, at least minimally complete, a definition of the genre. Practice shows that this is not always possible. A review
of the major literary dictionaries and literature theory manuals shows that genre is defined by scholars in different ways.
The most common is the understanding of the genre as a literary species. For example, A.P. Kvyatkovsky writes: "in
Russian poetics, the word genre means a certain kind of literary works belonging to the same genre". There is an
opinion that "the formula of the genre can be given only concerning specific works belonging to a specific period of
literary development". In the article "literary genre"” by V. V. Kozhinov reads: "the content of the concepts is constantly
changing and becoming more complex, this is partly related to the lack of development of the theory of genres, although
for certain periods (for example, for classicist literature based on the principle of "purity” of the genre) the division into
genres appears very clearly”. In his work "The Origin of the Novel" the scholar defines the genre as "an integrated
system of features of the plot, composition, artistic speech, rhythm of narration". The Dictionary of Literary Terms (
Editor - coauthors L.I. Timofeev, S.V. Turaev) defines the genre as "the unity of compositional structure repeated in
many works during the history of literature development, due to the uniKueness of the reflected phenomena of reality
and the nature of relations to them the artist. D.S. Likhachev's understanding of "genre™ as a "system by virtue of the
fact that they (genres) are generated by a common set of causes and because they interact, support each other and
simultaneously compete with each other" is close to N.L. Leiderman's formulation: "Genre is not a sum, not a set, but a
system, its main thing is the relationship of substantial forms through which an esthetically meaningful artistic whole
with its conceptual artistic world is formed". The most comprehensive definition of genre to date concerning the school
study of literature is given in the reference manual by M.l. Meshcheryakova: "Historically developed type of artistic
work; a kind of stable structure of the work, organizing all its elements into a complete artistic reality, which is a carrier
of a particular aesthetic concept of reality (novel, novella, story, etc.). Each genre is characterized by a certain genre
content (i.e. themes, themes, pathos, the scale of coverage of the world depicted).

Consideration of genre specificity in the analysis at school will help students to determine the place of the studied
work in the history of the development of literature and create the necessary attitude to the perception of epic, lyrical,
and dramatic genres. From the reader's perspective, the literary genre is the first "gateway" through which he enters the
artistic world of the work. Over the reader acKuires power first of all the most general laws of genre, genre, then he
comprehends the concrete-historical content and individual style of the read. It may be said that the internal laws of
genre and genre, already by virtue of the fact that they are the most general and the most constant, primarily organize
the reader’s perception and determine his ways and the difficulties of these ways.

Students' comprehension of a work of fiction is impossible without understanding its genre specificity. All
components of the structure of a literary text: composition, plot lines, system of images, language, style are contained in
and mediated by the genre of the work. It is a genre that determines the ideological and thematic content and originality
of the author's "self" in the work, reflects the writer's attitude to reality, focuses on a particular literary tradition, and
helps to understand the new that each great artist brings to already existing genre forms in literature.

The study of the Kuestion of the essence of the genre, its structure in the works of Hegel, V.G. Belinsky,
A.N. Veselovsky, Yu.N. Tynyanov, V.M. Zhirmunsky, and modern literary critics M.M. Bakhtin, L.I. Timofeev,
N.Pospelov, N.A. Gulyaev, V.V. Kozhinov, and others allowed us to determine the positions from which the analysis
should be conducted in the school, taking into account its genre affiliation.

The bulk of the works in the school curriculum are epic. Often the works studied can be likened in the perception
of students, each of them has images, plot, descriptions, etc. In order to understand the complexity of a literary work, it
is necessary to figure out the laws of its structure, the role of artistic means chosen by the author. "The epic image and
the form of the epic work as a whole are, first of all, a particularly organized system of object and pictorial details that
reveal typical character and typical circumstances - the epic artistic content itself,” writes I.F. Volkov, - therefore, the
most important condition for comprehension of literature as the art of the word is the gradual formation of readers -
schoolchildren understanding of the genre of the studied works, its regularities and violations (i.e. deviations of the
writer from a certain literary tradition, creation of new, uniKue forms in his own work). "Each work of fiction reflects
the world of reality in its own creative angles. And these angles are subject to a comprehensive study in connection with
the specifics of the artistic work and, above all, in the artistic whole. In studying the reflection of reality in a work of art,
we must not limit ourselves to Kuestions of "right" or "wrong. The inner world of an artistic work still has its own
dimensions and its own meaning as a system," writes D.S. Likhachev. Thus, the genre approach to the study of
literature will determine the methodology of the analysis of a work of fiction, the nature and seKuence of its analysis at
school will deepen students' perception, the purposefulness of its analysis at school, will give the system of lessons
methodological completeness. Creating in students a general idea of literary genre and its features corresponds to the
principle of applying "concrete literary studies™ at school. Analysis in the aspect of the genre is based on understanding
the specificity of the literary text, "reading"” the art form not only of individual work but also of the writer's work as a
whole, revealing to students the genre boundaries separating different in form works of the same author and different
writers. It is important to teach literature as the art of reading, returning to the best traditions of the national school.

Conclusion. It is advisable to structure the study of literature in high school so that the concepts previously
learned by students create a solid foundation for the analysis of the work. In our opinion, the genre approach to the
study of literature at school should ensure the integrity and consistency of literary education. It is important to direct the
analysis of works of fiction to identify, together with students, the "laws of the genre"-the features, attributes,
relationships, and connections between them that recur consistently in a particular genre. Teaching students to identify
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"genre signals" i.e., "signs" that provide information about the genre and its special features to the reader. Only in this
way will students' readerly understanding of the artistic possibilities of a work of literature, called "sense of genre" in
literature pedagogy, gradually develop.

Not all works have a clear genre nature, which is associated with a breakdown of genre canons in periods of the
rapid development of social consciousness, the innovation of the writer, the originality of the author's world. In the
perception of students, literary works can be likened to each other.

Understanding the specificity of work, the content of its forms gradually leads students to the comprehension of a
work of art as a phenomenon of art. A serious study of literature is impossible without mastering the basic, fundamental
principles and techniKues of dealing with an artistic text.

Thus, the task of the teacher of literature is to ensure that the Kuestions of the genre that concern the writer
looking for ways to the mind and heart of the reader becomes subjectively significant for students so that behind the
work they see the author, understand and appreciate the idea of the work and its embodiment, that knowledge of the
laws of genre helps them comprehend both the moral potential of the work and its artistic originality.

By identifying the genre approach to the study of a work of fiction as the main focus of our thesis research, we
assume that teachers vary and seek their own directions in their work on a work of fiction at school. The genre principle
cannot be used exclusively in every lesson, in the analysis of every piece of work. Sometimes it is more logical to
structure the analysis of works according to their thematic proximity in order to show a polemical dialogue of the
writers. Here everything depends on the specific situation and specific tasks. Nevertheless, the movement of the
analysis of a work from the form to the clarification of the content implicit in it is dictated by the regularities of readers'
perception of a work, "because emotional perception always precedes emotional reaction and, moreover, rational
comprehension of the subject, moreover, serves as its basic foundation, we perceive in a work first its form, and only
then through it - the corresponding artistic content".
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AJIFALIKBI OKY KYPAJIIAPDI: .
AJIAII AFAPTYHIIBUIAPBI )KOHE BEMIMBET MAUJINH

Axoamna

byn makanana Kasak opeOHeTiHiH KopHEKTi okisi beitlimOer MalIMHHIH aFrapTYUIBLUIBIK KbIpbIHA TOKTanambI3. Tek
o/1e0u IIbIFapMAIIBUIBIKIICH aiHAaJIBICHIT KaHa KOWMai, 1eJlaroruKablK OKBITY/IbIH V31K YJTUIepiH )KUHAKTAIl, apHaiibl
OKYJIBIK IIBIFApbII, XaJIBIKThl CAyaTTaHABIPY JKOJIBIHIAFbl Ka3aK 3USUIbLIAPBIHBIH PyXaHU YHJECTITI Typalibl alThUIa/IbL.
XanKpIHBIH CayaThIH ally VIIH 9e0H IIbIFapMaliap TepeH oW caiblm, Ourimai Oomyra yHIereH, b.MaiiiaiH OKbIFaH-
TOKBIFAHBI MCH OOWBIHA XUFaH OUTIMIH ©3iHiH JXeKe OAaCHIHBIH >KaKCBUIBIFBIHA, TYPMBICBIH JXKaKCapTyFa >KyMcamaii,
OYKLJI eJJiH UTUTIriHEe KBI3MET €TKEH HaFbI3 aFapTYIIbI TYIFA CKeHi alKbIHIaNa TYCe/Ii.

B.MaiinuH meFapMaibUIBIFBIHBIH Ma3MYHBI XaJIbIK YHEMI aFapTy MEeH OUTIMIe YHICH OThIpYFa KYPBUIFaH. Oeou
IIBIFapMaliapbIHa JKOHE KOCEMKe3 jKa30alapbIHIa Ja OKYy-aFapTy ICIMCH aifHAIBICKaH 3WsUIBI aaaMIapabl YIT1 peTiHae
KkepceTin oTbiprad. OKy MeH OiTiMIe YMTBUIFaH KacTapIblH apMaHbl CypeTTey apKbIIbl KOFaM/Ibl OLTIMAIUTIKKe YHISH ],
YHpEHEeMiH JeTeH )acKa KoJjaay OUIaipyre yriTTeni.

Tyiiin ce3aep: beliimOeT MaiiniH, OKy Kypaniapbl, aFapTYIIbUIBIK, 9AiCTEME
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