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Abstract

The main aim of learning a foreign language is the development of students foreign language
communicative competence which will allow them to integrate as much as possible into the international
professional community. This is an important condition for the social adaptation of students to modern life.
In the context of the transition from a knowledge-based approach to teaching to a competency-based
approach, a change in value orientations, the teacher needs new methods and technologies that allow the
teacher to identify the student’s knowledge, update it, add what is missing, structure the training material,
and teach not only to remember and reproduce, but put them into practice. Methods that organize learning
through desire, stimulate students' learning and natural curiosity, motivate interest in the independent
acquisition of knowledge. The article deals with the role and importance of applying a new "competence-
based approach™ in the formation and developing students’ intercultural and communicative competence in
teaching foreign language. The authors give explanations to such concepts as "competence" and
"competency", as well as "competence approach”.

Keywords: competence-based approach, competence, modernization, competency, FLT, intercultural-
communicative competence

Ackaposa C., * Typcwinbaesa K.,* Yaxubaesa A.
Y23 Kazsax ¥ammoix Kwoiz0ap [ledazocuxanvix Ynusepcumemi,
Aamamuol, Kazaxcman

IETEJ TIUIIH OKBITYIA MOJIEHUETAPAJIBIK KATBICBIM KY3IPETTIJIIT'TH
KAJIBIIITACTBIPY JAFBI BIVIIKTIJIIK AMAJIbBI

Anoamna

Illeren TUTIH OKBITYJBIH HETI3rl MaKCaThl - CTYICHTTEPMAIH XaJbIKApaJIbIK KoCiOM KOFaMJIaCTBhIKKA
KipiryiHe MyMKiHJIIK O€peTiH meTes TUTiHIeTi KOMMYHHKATHBTI KY3ipeTTiliriH 1amMbITy. By cTyaeHTTepig
Ka3ipri emipre aneyMeTTiK OediMIenyiHiH MaHBI3IBI IAPTHI 00y/a. bimiMre HeTi3nelareH ToCIIeH OKBITYFa
KY3ipeTTUTiKKe, KYHIBUIBIK OaFqapiapblHBIH ©3repyiHe KOlly >KarJalblH[a MYFaJiMre OKYIIBIHBIH OiLTiMiH
aHBIKTayFa, OHBI )KaHAPTYFA, KETULIIPYTre, OKy MaTepUalIbIHBIH KYPBUIBIMBIH KYPYFa, €CTe caKTayFa jKoHe
KeOeHTyre FaHa emMec, JkaHa 9JIiC-TaCIep MEH TEXHOJIOTHsUIap bl ToxKipuoere eHrisyai kaxet ereni. OKyabl
Kajay apKbUIbl YHBIMAACTBIPATBHIH SICTEP CTYACHTTEpIiH OKyFa NEereH BIHTACBIH apTThIPaibl, OJIAPIbIH
TAOWFHU KbI3BIFYIIBUIBIFBIH OSTA/IbI XKoHE OLTiMII 63 OeTIMEH aimyFa KbI3BIFYIIBUIBIKTHI OsTalbl. Makanana
mieTeNl TUTIH OKBITYJarbl CTYACHTTEPIiH MOACHUETAPAbIK JKOHE KOMMYHHMKATHUBTIK KY31pETTiIriH
KaJIBINTACTBIPY MEH JaMBITYAa jKaHa «KY3ipEeTTUIIKKE HEeTi3AelreH Tocia» KOJNJaHyIbIH pejli MEH MaHBI3bI
TajaKpuiaHaabl. «Ky3ipeTTimik» JKoHE «KY3IipeT» CHSKThI VFBIMIAPIbI, COHAANW-aK «KY3ipETTUIIKKE
HET13/IeJIIeH TACUIACP» TYCIHIIpiIe .
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KOMIETEHTHOCTHBIN IOIX01 B ®OPMUPOBAHUM
MEXKKYJIbTYPHO-KOMMYHUKATUBHOM KOMIIETEHTHOCTH
B OBYYEHUU UHOCTPAHHOMY SA3bBIKY

Annomayus

OcHOBHas 1IeNIb M3YYCHHS HWHOCTPAHHOTO S3bIKA - pPa3BUTHE KOMMYHUKATUBHOW KOMIICTCHIIUU
CTYJICHTOB TI0 WHOCTPAaHHOMY S3BIKYy, KOTOpas IIO3BOJUT KM MAaKCHMaJIbHO HHTCIPUPOBATHCA B
MEXIyHapOoIHOE TIpodeccroHambHOE cOO0MECTBO. DTO BaXKHOE YCIOBHE COIMATIBHON aanTaiuy CTyICHTOB
K COBpPEMEHHOM XKW3HU. B yclnoBHsX mepexojia OT 3HAaHUEBOH MOJAX0/ia B 00YYCHHH K KOMIIETEHTHOCTHOMY,
CMCHBI I[CHHOCTHBIX OPHMEHTAIMHA YYUTEII0 HEOOXOIUMBI HOBBIE METOJbl U TEXHOJOTHH ITO3BOJISIFOIINE
BBISIBUTHL HMCIOLIMECS Yy YYCHHKA 3HAHHS, aKTyaJu3WpOBaTh WX, JO00aBJIATh TO, YEro HE XBaTaer,
CTPYKTYpUPOBATh yYeOHBIH MaTepual, yYUTh HE MPOCTO 3aMIOMHHATH M BOCIPOU3BOIUTH, & TIPUMEHATH HX
Ha TIpakTHKe. MeTobl, KOTOphIe OpPraHM3yIOT OOydYeHHE uepe3 JKEIaHuEe, aKTHBU3UPYIOT OOYy4YCHHE
YUaIIMXCsl, CTUMYJUPYIOT UX TPUPOIAHYIO JIF0003HATEILHOCTh, MOTHBUPYIOT HHTEPEC K CAMOCTOSTECILHOMY
npuoOpeTeHuto 3HaHWUA. B crathe oOCyXkmaercs poilb W 3HAYCHHE MPUMCHEHUS  HOBOTO
«KOMITIETCHTHOCTHOTO TOAX0/1a» B (OPMUPOBAHUM W PAa3BUTUU MEKKYJIBTYPHOH M KOMMYHHKATHBHOU
KOMIICTCHTHOCTH CTYJCHTOB B O0YUYCHHM MHOCTPAHHOMY s3bIKY. JlaeTcs OOBSICHEHUS TaKUM MOHSATHSIM, KakK
«KOMITICTCHTHOCTBY» M «KOMIIETECHIUS», @ TAKIKE «KOMIICTCHTHOCTHBIM ITOAX0I.

KawueBble cj0Ba: KOMICTCHTHOCTHBIM IMOAXOJ, KOMIICTEHTHOCTh, MOJCPHHU3AIUS, WHOS3BIYHOE
o0pa3oBaHKe, MEKKYJIBTYPHO-KOMMYHHUKATHBHAS KOMIICTCHTHOCTh

Introduction. Changing in the socio-political context, the development of international contacts in all
areas, consolidation of contacts and international integration has led to an increase in the role and importance
of skills and abilities of genuine foreign language communication.

Rapid socio-economic progress dictates high demands on the quality of teaching a foreign language in
educational institutions, as every new generation of students must rise to a higher level of foreign language
proficiency. The change in the socio-cultural context of a foreign language, the new requests of students
regarding the level of proficiency of the language, necessitate a qualitative change in the preparation and
development of the necessary competencies.

Additionally, consistent changes in the current education (direction, purpose, content) require changes
in the previous educational paradigm, focusing on new education in "free human development", creative
initiatives, autonomy, competitiveness, and mobility of future professionals. (V.l.Baidenko, G.B.Kornetov,
A.N.Novikov, L.G.Semushina, Y.G.Tatur, and others) [1,53].

In connection with the modernization of education, one of the most important tasks facing educational
institutions is the formation of key competencies, especially the issue of the competence-based approach in
education.

Orientation to the global educational system, membership in the European educational community is a
source of new challenges for Kazakhstani scholars in the direction of theoretically reversing the educational
outcomes. But, fortunately, these difficulties are successfully solved in all state-run educational institutions.

As one of those decisions, the Concept of Education Development in the Republic of Kazakhstan until
2015 indicated the need to substitute from knowledge-based to competence-based, or result-oriented
education content. Therefore, as one of the reform areas of our country is considered a transition from a
traditional knowledge-based approach to the development of competence-based approach in the modern
higher education system.

The term "competence” (kompetencya) derives from the Latin phrase ‘compete’, which means that it is
appropriate to suit. In general terms, it expresses the relevance of the requirements, established criteria and
standards in defined areas and the definition of a defined type of task, which has the potential to be effective,
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with the result that it is possible to assume the result and to assume the situationality [2,20—-26]. The first
term "competence" appeared in the 60s. in XX century in the United States of America, in the framework of
training, which aimed at the preparation of competent and competitive professionals.

Methodology. Today it is impossible to achieve the goal, to solve the tasks of teaching schoolchildren a
foreign language without creating the conditions for self-appropriation, acquisition and understanding of
their knowledge. The task of a modern teacher is not to present knowledge to schoolchildren, but more
practical and down to earth, to create motivation and form a set of skills to teach oneself. The purpose of a
foreign language as a subject area of schooling is to build communicative competence, that is, the ability and
willingness to carry out direct foreign communication. The cooperation of the teacher and the student implies
the ability of the teacher to dose and direct the independence provided to the student, which leads to the goal-
setting of the autonomy of his cognitive activity as the basis of personal formation and development. The
learning process is carried out in conditions of constant active interaction of all students. The student and
teacher are equal subjects of instruction. The dominance of any participant in the process is excluded. This
teaches a humane, democratic approach to the model. It is very important to distinguish two concepts:
competence (kompetentnost) and competency (kompetencya). The “competence” has been identified as an
individual category, and “competency” has faded into the curriculum and has been "autonomy" of
competencies.

So if "competency"(kompetencya) is the ability and readiness to perform certain tasks, "competence"
(kompetentnost) means a human resource (knowledge, skills, ability) to perform a particular task, that is to
say he is a competent person by acquiring and acquiring this fund [3,89-117].

And what is meant by a competence approach?

The competence-based approach in education is understood as a method of instruction aimed at
developing the ability of students to solve a certain class of professional tasks in accordance with the
requirements for personal professional qualities: the ability to search, analyze, select and process information
received, transmit the necessary information; possession of skills of interaction with surrounding people,
ability to work in a group; possession of mechanisms for planning, analyzing, self-evaluating one's own
activities in unusual situations or in conditions of uncertainty; possession of methods and techniques for
solving the problems (Mil'rud, R.P., 2004). Competence-based approach makes certain requirements for
students and the level of their possession of a foreign language. In this regard, the basic and advanced
competencies of students are distinguished. At the basic level, language proficiency is assumed as a means of
communication (a certain vocabulary, mastery of basic grammatical structures, knowledge of the laws
governing the functioning of the language, familiarity with the cultural environment, etc.). Advanced level
suggests that students will use a foreign language to solve practical problems, for example, to find the
necessary information on the profile of their specialty. This level has an interdisciplinary nature and is
evaluated according to the achieved result, and not only on the correct use of certain grammatical
constructions and active vocabulary. The "competence-based education" that is relevant in the modern world
defines the quality of education as a final result and the formation of "system of competencies".

According to an academician S.S. Kunanbayeva's work, international development of competence-based
approach corresponds to the following characteristics (UNESCO information):

- competence-based approach is formulated as a modern necessity;

- a qualitative and effective indicator is defined by the competence group that should be integrated into
the educational system;

- introduction and formulation of "key competencies" (European Council, 1996);

- formation of "core competencies” is included in the strategy of general education development of the
states ("Concept of content updating up to 2010" Kazakhstan).

She also main defined features of "Competent education™:

- the ability to orientate education to individuals and to base training courses according to the
individual's interest;

- characteristic of developmental and age-specific education;

- the ability to independently solve important issues for social and individual problems;

- formation of searching abilities, creativity and creative thinking in solving problems;

- to take into account the individual's personality orientation, to take into account the peculiarities of
each person, creative self-development etc. (Kunanbayeva S.S., 2010, pp. 91-93)

Results. Researchers of the competency-based approach to learning offer several classifications of key
competencies. According to one of them, the key educational competencies are: 1. Value - semantic.
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2.General cultural.3.Educational - cognitive. 4.Information. 5. Communicative. 6. Social - labor. 7. Personal
improvement.

This classification turned out to be the most consistent with the requirements of the competency-based
approach, as it was compiled on the basis of the main goals of general education, the structural presentation
of social and personal experience, as well as the main activities of the student.

Each of the competences includes a large complex of knowledge, skills, abilities and values. Let us
consider this classification in more detail.

1. The value-semantic competence provides a mechanism for self-determination of the student in
situations of educational and other activities. It demonstrates what its value orientations are, whether it is
able to understand its role and purpose in the world, whether it can choose the settings for its decisions and
actions, whether the learner is responsible for choosing the solution. Pupils master this competence,
participating in moral conversations, in situations of moral choice of actions.

2. General cultural competence allows students to join the dialogue of cultures, to clarify the cultural
foundations of family, social, social phenomena and traditions, the role of science and religion in human life.
Simultaneously, this competence shows how much the student is competent in the domestic and cultural-
leisure sphere (for example, when organizing leisure time).

In terms of studying foreign languages, we are talking about the formation of socio-cultural competence,
which is considered:

-as a willingness and ability to find common and specific in the models of development of the studied
and native languages;

-to find, compare and generalize cultural information received from different sources and in different
languages;

-build speech interaction in accordance with the norms adopted in a particular culture, taking into
account the speech specifics.

3. Educational and cognitive competence includes elements of logical, methodological, educational
activity, correlated with the real cognizable objects. These include knowledge and skills in organizing goal-
setting, planning, analysis, reflection, self-assessment of educational and cognitive activities. For example,
students are invited to check their own work (grammar test, composition), already verified by the teacher, but
without corrected errors.

4. Information competence provides the skills of the student's activities in relation to information
contained in educational subjects and educational fields, as well as in the surrounding world. It is the
information competence in the modern world that is the key to successful implementation in various spheres
of communication, including professional ones.

5. Communicative competence includes knowledge of languages, ways to interact with surrounding and
remote people and events, skills of working in a group, possession of various social roles in the team.
Children master this competence in role-playing games, when writing questionnaires and letters.

6. Socio-labor competence is closely related to communicative competence. Social and labor
competence directs the ability to own various social roles in the sphere of civil-social and social-labor
activity. The main way is role play, during which students not only practice using language skills, but also
prepare themselves for future social roles.

7. The competence of personal self-improvement is aimed at mastering the ways of physical, spiritual
and intellectual self-development, emotional self-regulation and self-support. In this formation the teacher,
his style of communication with people, his spiritual values and priorities play a big role [4, 54-61].

It is these key competencies that make it possible to form a student as a subject of educational activity
and education of his personality.

Competence-based approach in FLE requires a creative approach to the organization and construction of
the learning process, creating the conditions for the formation and development of practical skills and skills
of owning a foreign language speech. Therefore, it is necessary to strive to create such conditions in class
when the students learn the language material in a natural way, in the process of communicating the teacher
with students among themselves in the life situations we modeled in various ways.

O. E. Lebedev confirms that, "Competence-based approach is a set of general educational goals, the
content of education, and an assessment of the educational process and outcomes."” Such laws include:

- The essence of education in this way is to solve the problems of students in different life situations,
using social practice accumulated in their practice;
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- The content of education is didactically adapted to address cognitive, world-wide, political and other
problems using social experience;

- The essence of the educational process is to create conditions for the formation of students' experience,
which can independently solve communicative, organizational, moral and other problems;

- Assessment of educational outcomes is based on the analysis of the degree of knowledge and
competencies acquired by the trainees at a given stage of study [5,24].

Competencies aren’t often formed through theoretical knowledge acquisition, but through natural
practice. Therefore, the importance of modern teaching technologies, types and ways of active learning
(business games, case study, debates, project preparation), information and communication technologies are
increasing in their importance and usage.

As a result of the formation of competence, the product should be measured and evaluated. Here we can
consider "Foreign Language", in other words, "English" as competent, as the basis of its content lies in
practicality and experience. The discipline "Foreign Language" has a great potential for formation of the
main competencies. As key competencies in teaching foreign languages, we are committed to forming "
communicative”, "intercultural” and "intercultural communicative competence".

It is important to note that the introduction of a competence-based approach to the system of higher
professional education in Kazakhstan was preceded by the development of a set of innovations to the
organization of education in foreign were presented in the works of S. S. Kunanbayeva [6]: the subject area
"foreign language" has been extended to the level of "foreign language education”; a "cognitive-
linguocultural™ methodology for foreign-language education is proposed, which assumes the formation of
intercultural and communicative competence through the study of language and culture and the teaching of
language through a "sieve" of two cultures: native and foreign-language, represented by a set of
methodological principles (cognitive, conceptual, communicative, sociocultural, linguocultural, personal-
centered, developing-reflective). Competence modeling of professional foreign language education was also
developed.

Discussion. As a structural result of the qualitative analysis of competence-based approach, the
intercultural and intercultural professional competence is got its importance. S.S. Kunanbayeva defines the
competence of intercultural dialogue as "a system of integrated specialties formed by the means of foreign
language, allowing students and scientific, international workers to effectively carry out their professional
activities in a foreign language." The integration of the components of this system is also actively
implemented in the process of self-improvement (self-improvement) if implemented in the process of
professional development (Kunanbaeva S.S.,2014).

The findings of the present study show us, as the main objective and result of language institutions is to
form “intercultural communicative competence” of students, it would be most advantageous and rational to
use a new ‘“‘competence-based approach”, that has already taken merited place in new paradigm of FLE
allows to achieve this goal and success. As the competence-based approach focuses not only on the final
outcome, it also successfully carries out the basic ideas and important functions in the system of foreign
language education, while maintaining the capabilities of the other necessary educational (action, personal,
oriented, personal-acting, acmeological, contextual, linguocultural) approaches. But also teacher must be
enough qualified and well-prepared to use this approach in the maximum level, such as we can consider
competence-based approach as a key to success in FLE.

Conclusion. In summing up the above, it is noteworthy that the competent approach - as the
pedagogical theory of modern foreign education. Because of the quality of the learning outcomes, the
improvement is provided by this approach. To do so, we need to distinguish between key competencies
based on the content of knowledge, skills, abilities, creativity, ways of doing things, emotional and value
relationships, and we need to form them in the future specialists and teachers. The competence- based
approach is considered to be the most unique kind of all the approaches that have been used before since it
favors the formation and development of the required and necessary skills and competence not only in
theoretical studies, for example succeeding only in studying linguistic speech aspects of the language, but
also contributes for the developing the personal qualities of learners, their mobility, readiness to the future
profession, to solutions of various problems and situations, to make decisions independently and all this on
the basis of foreign language communication. The basis of teaching a foreign language to a greater extent is
not subject competencies (although they are reflected in state standards), but key competencies, as more
universal. They provide the opportunity for the formation of the student as a subject of educational activity
and the education of his personality.
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EARLY LEARNING OF ENGLISH WITH FAIRY TALES, SONGS

Abstract

This article is about early education of English to children, with the help of fairy tales and songs. Fairy
tale is best to the age children’s characteristics of learning a foreign language, helps to develop their
memory, thinking, attention and imagination. The article describes the experience and conclusions of various
psychologists and teachers, examines the various positions of linguists. In this article various fairy tales and
songs are offered, that are well received by children at an early stage. It is said, that this method is not fully
studied, not enough evidence for making final or definite solution, but still there are good results in
improvement of learning a foreign language.

Keyword: fairy tales, songs, lifelong education, the English language, early education, trilingualism
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KIHII KACTATFBI BAJIAJIPFA AFBLILIBIH
TIJIIH EPTETT MEH OH APKbLIbI YHAPETY

Anoamna

byn makamaga kimi Jkactarel Oamamapra epTerijiepliH KOMETIMEH aFbUINIBIH TUTIH OKBITY ojici
KapacTeipbutapl. llleT TiTiH OKBITY Ke3iHAe epTeriHi KOJJaHy Oamanap/blH JKac epeKIIeTiKTepiHe ColKec
KeJeni, oyl OanaHbIH JKaAbICHIH, OWIayblH, Ha3apblH JKOHE KHMSJIBIH JaMbITyFa KeMekTecedi. Makanana op
TYPJTi TICHXOJIOT-TIEJArorTep/IiH TOKIpuOeci MEH KOPBITHIHBUIAPH! YCHIHBUIFAH, TiJ .YHPEHYIIIEpIiH Typii
YCTaHBIMAAPBI KapacThipblarad. Kin jxacrarel Oananap jkKakchl KaObUITANTBIH op TYPJi epTeriiep, osHuep
YCBHIHBUTFaH. Makanaia OKbITYIBIH OYJI 9fiCi TOJBIK 3epTTeIMEreH, Oipak Oaia Ke3iHeH IIeT TUTiH YHpeHeTiH
Oanmanap apaceiHAa OH HoTWXkenep Oap. CoHpaii-ak, mIeT TUTHJIETi Co3/ep epTeri OKy KoHe oH YHpeHYy
apKBUIBI FaHAa eMecC, COHBIMEH KaTap Oajanap TYpJi-TYCTi KapHaMaHbl, MyJIbTQUIbMIEPII )KaHe T. 0. Kepill,
€CTIreH/ie ecTe Kalybl MYMKiH.

Tyiiin ce3aep: eprerinep, sHaep, WIET TiMi, y3AiKci3 Oi1iM Oepy, YIITUIAIK, €pTe OKBITY
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